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INmODUC TION 
The following st~dy ia an effort to provide practic 
reading material tor the ed~cable mentally, retarded child. 
1 
Kirk and Barnea define this type of child in the 
following way: 
The educable menta.llJ retarded child is one 
who, because of alow mental development, is 
unable to profit s~ticiently from the pro-
gram of the regular elementary school. He 
can, however, learn many things in a special 
class. His retardation is such that he is 
able to learn some or the academic akills 
such as reading, writing and aritbmetic. 
That is why he is called, "educable." 
The special classes started about the year 1900 in 
the public schools. 
These children uaually diacontinue their formal 
education at the age or 16, and in most instances they can 
become self supporting on the adult level. 
During the ages or J.4, 15 and 16 their classroom 
study program consists ot units about jobs, job getting, 
and job holding. Many ot them can read on the fourth grade 
level. They are prepared to becoae a, useful put ot 
society, and much or the teaching is, also, in building a 
1 s. A. Kirk, M. B. Karnea and w. D. Kirk, You and Your 
Retarded Child (New York: MacMillan and Co., 1955), pp. 
8-9 .. 
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. , 
better understanding of the more practical and necessary 
requirements ot lite including the uses ot commnn1cations 
and utilities • 
2 
CHAPTER I 
SUMMARY OF Rl!:LA mD RESEARCH 
Inte~ests of the Subnorsal Child 
l As discovered by Ga~risen in ~efe~ence to the 
inte~ests of the subnormal child he writes: 
ihe motives fo~ the dull child ••• must be 
conc~ete and specific; the learning unite 
must be sbo~te~ and more closely ~elated 
to his immediate envi~onment and past 
expe~iences, and the dull child interprets 
what he meeta in terms of specific ~ather 
than generalized experiences -- not only 
is he infe~ior to the avenge child in his 
language activitiea, but he also usually 
displays a lack of inte~est in activities 
that require language skills, other than 
the simplest ones which he has developed 
t~ough every day experiences in connec-
tion with conc~ete situations. 
2 
Ki~k and Mo~oe state that an envi~onment that is 
atimulating would show an I.Q. to be 1101 whereas an 
environment that is not stimulating could show the child's 
I.Q. to be 70. 
According to this, the write~ would assume that 
if the classroom offered an unusually superior 
1 K. c. Garrison, The Psrchologf of Exceptional 
Chil~en (New York: Ronald Press,940), pp. l27, 178. 
2s. A. Kirk and Marion Mo~ee, Teachins Reading to 
Slow-Learni~ Chil~en (New York: Houghton Mifflin co., 
i94o), pp. • 
environment that it wo~d otfset some of the lesser 
enrironment tactora at home. Then, there aho~d be an 
increase in I.Q. at the end ot the school ~ear. Tbis 
should tend to lengthen the reading interest span. 
1 
Kirk and Monroe believe that: 
The teacher must write stories comprehen-
sible to these children since readers 
constructed tor no~l children are too 
dittic~t tor mentall~ retarded children. 
It readers are used the~ should be supple-
mented b~ ~eographed stories b~ the 
teacher •••• 
The~ also state that tbe interest ot stories 
be~ond their age do appeal to th .. , and that their environ-
ment and experiences detiaitely reflect in their language 
usage. Their reading materials should have an interest 
content that coincided with their age and experience. 
In the teaching of reading materials to this t7Pe 
ot class the reader has found the above statements to be 
ver~ true. However, the child is not as interested in 
~eographed stories as he woRld be in the printed pages 
ot a reader. He wants to have books just the same as the 
noraal children do and he puts much value on a book and is 
very proud ot it. It serves as an incentive to read. 
In reference to materials tor reading and accord-
ing to interests or the child with low intelligence and the 
2 brightest child, there is an interest cQmment by Gates: 
libid., p. 107. 
2£. I. Gates, The Improvement or Reading (New York Cit~: 
MacMillan Co., 1~7), PP• 504-506. 
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The child ot low intelligence in brief, 
differs chiefly tram the average by being 
slower in learning... • Th.a t children ot 
low intelligence enjoy s~bstantially the 
same kinds of materials as the average or 
brighter children was d.monstrated in 
st~dies made by H~ber and by the writer. 
1 According to Featherstone the mentally retarded 
are not a different type of person.~ b~t one that varies 
tram a type. When we think ot ed~cation as being constant 
growth there is more control over environment. In enlargi 
~pon this environment for this type of person their limited 
intelligence m~st be taken into consideration. The limited 
amo~t of intelligence sho~ld be developed, and can be 
thro~gh a special c~rric~lum. 
The gap between the commwnity and the special 
class must be bridged. The special class curriculam baa 
both social and educational objectives. The learning of 
the mentally retarded has a great bearing upon their 
experiences. The character of experience is important as 
the entire organism is changed in some way in each learning 
experience. Their behavior patterns are such that the 
activities should be purposeful. The relationship of feel-
ing and interest is significant. There should be a feeling 
of satisfaction tram an interest activity. This is a 
growth of learning. The relationships which they' ha'W'e iwith 
lw. B. Featherstone, The Curriculum of the Special 
Class (New York City: Bureau ot Publications, Teachers 
College, Columbia University, 1932), PP• 3-.5, 2.5. 
.5 
the world are the activities and conditions of tijdrren~±P.un-
ment. 
Featherstone learned the following through experi 
mental tests: 
In experimental tests of the transference 
of training in feeblSlllinded persons as 
compared with no~lly, intelligent 
persons, Woodrow observed that there was 
no significant difference in the amounts 
of such transference when the two groups 
were or comparable mental age. 1his 
observation warrants tbe conclusion that 
if feebleminded persons were compared 
with normal persons ot like chronological 
age, the difference in amounts would, in 
either group, be proportional to the 
intelligence or the group. 
2 3 
In similar studies.both 1horndike and Whipple 
found that there was a striking contrast between dull and 
bright children. 
Goodenough and Rynkiewicz4 reveal that the edu-
cable mentally retarded child can learn to be self 
1H. Woodrow, "Practice and Transference in Normal and 
Feeble-Mindel Children," 
VIII (January, 1917), PP• 
2E. L. Thorndike, "Mental Discipline in High School 
Studies," Journal ot Educational Psychology, XV, No. 1-22 
(January, 1924), pp. 83-98. 
3wbipple "Nature and Nurture, 1heir Influence upon Achievement,~ National Society tor the Study of Education, 
TWenty-Seventh Yearbook, Part II (Bloomington, Iii.: Public 
School Publishing Co., 1928), p. 20$. 
4F. L. Goodenough and L. M. Rynkiewicz, Exceptional 
Children (New York: Appleton-Century-Crofts Inc., 1956), 
p. 246. 
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&llpporting and that he can learn to co11nt money and make 
change. 
1 
Kirk and Johnson believe that a &l1ccessfl11 pro-
gram tor mentally retarded children is based on the inter-
eats and experiences of the child. The program shollld be 
organized aro11nd the interests and experiences, and they 
sho11ld be developed. In the curric11lum the experiences in 
the areas ot living shollld be emphasized. Some activities 
Sllggested were writing and cubing checks, and figuring 
bank balances, and having a bank activity that included 
deposits, loans, withdrawals and bank charges. Reading 
materials wollld have to be on the level of the child for 
s11ch activities. 
They further state that the p11rpose of the school 
program is to help the mentally handicapped yo11th to trans-
fer the skills which he has 1 .. ..-4 in school to the situa-
tions 1n the community. 
The writer knows that fram everyday living the 
knowledge of banking proced11res is essential in the teach-
ing of thrift. The children are enco11raged thro11gb. the 
primary ed11cation program to b.ave a savings acco11nt. As 
tb.e cb.1ld becomes self-supporting tb.ere is greater need for 
a savings account and knowledge of banking. Tb.is is an 
l 
s. A. Kirk and o. G. Johnson, Ed11cat~ the Retarded 
Cb.ild (New York: Ho11ghton Mifflin co., 19 , pp. 205, 266, 
221, 328. 
7 
economic problem of living. Guidance in this area is most 
essential for the mentally handicapped pupil, who will soon 
be discontinuing his education and seeking employment. If 
he has knowledge of banking it might be of assistance in 
making him more valuable on a certain job. 
1 
Kirk and Johnson feel that the curriculum should 
aim toward job knowledge and placement. 
2 In furthering pupil growth Ingram states that the 
activities, interests and problems of children which are 
related to their environment and immediate needs, should 
provide the basis for suitable curriculum planning. Learn-
ing is motivated by such interests and life activities and 
its problems. Criteria of effective units should grow out 
of real-life situations. Ingram says: 
If the unit of work is centered about some 
activity that comes normally into the life 
of the mentally retarded child and provides 
him with opportunity to carry out his own 
ideas in relation to it, there is sure to 
be interest. 
He suggests teaching the following units: 
1. For five, six and seven year old 
children - the postman, and the mail 
ltmtek. 
8 
2. For children aged eight, nine and ten 
years - the post office, and the mail 
plane. 
3. For children aged eleven, twelve and 
thirteen - the telephone, banking, and 
tbritt. 
Ingram feels that the interests and needs of every 
individual are to a large extent influenced by and derived 
from their immediate environment. This is especially true 
ot the mentally retarded child due to the lack of ability 
for generalized and abstract thinking which would suggest 
interests to a normal child. He lacks these abilities, 
therefore making experiences tram his own environment are 
of greater importance and he is more dependent upon them. 
The curriculum content should have units tba t give meaning 
to the demands of life on the slow learner. His education 
should meet the present needs of the child, and the needs 
as an individual. 
1 
According to Martens the educable mentally 
retarded girl or boy is able to read grade four or five 
readers when he is 16 years old, which is just before going 
to work. Curriculum adjuata.ents should be made to deal 
w1 th present problems, and their. interests and experiences. 
The teacher must reach out and bring the experiences into 
~rtara., E. H., "curriculum Adjustment for the 
Mentally Retarded," Bulletin u1s~ Office of Education, No. 2, l-9 (Washington, D.c., 9 o), pp. 11, 19. 
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the classroom. 
Experiences in learning to spend money for 
neGessities is essential. Real experiences in their envir-
onment are also necessary. The experience of mailing 1st-
tars and packages can be had by actually going to the post 
office and mailing them. These experiences should contrib-
ute to the social needs of the child, and be based on home 
and community life. 
They should have telephone experiences. This was 
mentioned in a unit on Home Life as necessary for telephon-
ing for food. Classroom work should be integrated with 
real life. 
A social experience in community life would be to 
discuss the Postman, as he contributes to daily needs. 
Experience reading is one of the best approaches to reading, 
and the experiences should be real and understandable to the 
reader. 
They could carry out a Post Office Unit and learn 
about the duties of the local postmaster, and about air 
mail, ocean mail, and train mail. 
The boy who is 14 or 15 years old and has a 
mental age of 10 or 11 is interested in learning about the 
carrying of mail, in mail rates, routes and subsidies to 
ship and about airplane companies. 
All of this type of experience would increase the 
speaking vocabulary. Martin says: 
10 
Oral expression is the chief aim of language 
instruction for mentally retarded children. 
As adults they should have clear, distinct 
speech, be able to express their thoughts in 
simple sentences, be able to speak over the 
telephone, and to ask for or give simple 
directions. 
His summary is: 
The approach to the mastery of subject 
matter should be through experiences ot the 
child at the level ot his social interests, 
presented through concrete ideas and the 
manipulation ot objects. 
Interests of the Normal Child 
l 
A survey was made by Boland to determine the read-
ing interests of firs~ grade children, by using stories 
found in first grade books which were generally used. As a 
result the investigation showed that stories of child 
experiences rated first. There was little difference in 
preference ot boys and girls. On the basis of intelligence 
the lower quartile showed preference for child experience 
stories. 
In order to measure the background experiences of 
2 
first grade children Genua constructed and administered, 
to 1,020 first grade children, a group of individual testa 
1 M. R. Boland, "Measurement ot Pupil Interest in Types o 
Stories at Grade l Level by Ballot Method to Determine 
Child Preference," (unpublished Master's thesis, Boston 
University School of Education, 1947), pp. 50-52. 
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of experiences. The data on the relationship of background 
experience to mental age and intelligence q~otient will be 
of interest at this time. The concl~aions state there is 
moderate relationship between mental age and experience in 
the correlations; there was little relationship between 
possession of experiences and intelligence. 
A st~dy to discover the experiences and backgrounds 
necessary for s~ccess in first grade reading was made by 
1 
Hefler. In her st~dy 94 first grade children were tested 
on selected vocab~ary lists of 334 nouns. 
It ., •• ,, found that there was a relationship 
between the act~l experiences of the children and the word 
experiences. The least known words were those th$t were 
seldom heard at home. 
There was some difference in the res~ts of boys 
and girls. The girls rated a higher percentage in abo~t 
every field. 
The concl~sion for the findings~'according to their 
preference in regards to the fields of word experiences, 
were toys, home ~tensile, farm animals, fr~its and vege-
tables, transportation, circua, parties, miscellaneous, 
body parts and wild animals. 
l Martha Hefler, "A Study to Discover the Experiences and 
Backgrounds Necessary for Success in First Grade Reading" 
(unpublished Master's Thesis, Boston University School of 
Education, 1952), pp. 139-140. 
12 
In the relationship of background abilities to 
1 
reading success in grade one Nicholson concluded that 
studies showed that the chronological age provided an 
insecure basis for the admission of children to grade one, 
and that: 
Younger children in the grade brought back-
grounds of learning rate and perceptual 
abilities almost equal to those of older 
children. 
From this statement it is quite clear to the writer 
that the environment and experiences were a part of the 
background provided. The experiences provided enrichment. 
As a result of the investigation from the survey af 
pupil interest in types of stories at grade 2 level which 
2 
was made by Woodward, it was found that: 
1. Fairy story material was preferred to 
informational material in the second 
grades that were surveyed. 
2. or the story types presented, fairy 
stories involving boy and girl charac-
ters were most popular, folk lore next, 
and animated animal stories least popu-
lar. This order remained the same for 
both boys and girls and upper and lower 
quartiles in intelligence. 
1Al1ce Nicholson, "Background Activities Related to 
Reading Success in First Grade," Boston University Journal 
of Education, Vol. 140, No. 3, Ch. II (February, 19$8), p. 24. 
~. A. Woodward, "Measurement of Pupil Interest in 
T,r.pes of Stories at Grade 2 Level by Ballot Method to Deter-
mine Child Preferance 11 (unpublished Master's Thesis, Boston 
University School of Education), p. 57. 
13 
3. Child Experiences were the second most 
pop~ar of all types of material basing 
the conclusion on the nambers of first 
choices. The choice was the same for 
boys and girls and for upper and lower 
quartiles in intelligence. 
4. The third most pop11lar type of material 
was the stories of workers and helpers. 
On the basis of the number of first 
preferences, the choice was the same for 
girls and boys althoQgh boys ranked it 
even with stories of child experiences. 
Upper and lower quartile& in intelligence 
also voted this type third place. 
5. Science material was the least popular 
with both boys and girls and upper and 
lower quartile& 1n intelligence. Boys 
did express slightly more preference 
than girls tor this material. It was 
also noted that althoQgh science 
material was not too well liked by 
either bright or dull, the percent of 
bright children enjoying science material 
was greater than the percent of dull 
children. 
1 Baylies interest finding experiments on humorous 
stories in Grade III, by method of ballot to determine 
child preference were done in nine third grades with com-
mllnities that varied. The teachers read 20 humorous 
stories with advanced vocabularies to the pupils, and the 
pupils read 20 humorous stories silently, which were from 
the third grade readers. The stories were grouped as 
realistic or fantastic. 
1 
•· F. Baylies, "Measurement of Pupil Interest in Types 
of Humorous Stories at Grade III Level by Ballot Method to 
Determine Child Preference" (unpublished Master's thesis, 
Boston University School of Education, 1949), pp. 67-69. 
It was found that the fantastic group led by a very 
small percentage in both oral and silent reading. In gen-
eral, the choices of both the boys and girls differed by a 
low percentage, this being for the realistic group by the 
girls' choices. 
In comparison of the upper and lower quartiles 
they differed very little with more of a tendency toward 
realistic by the lower quartile. 
1 
Sullivan's survey for measurement of pupil interes 
in types of stories at grade 4 level by ballot method, 
covered informative and narrative type reading. There were 
100 boys and 100 girls used for each survey, with intelli-
gence quotients from 72 to 132, ~ resided in sections 
suburban to Metropolitan Boston. A list of literature was 
used as the instrument of measurement. 
The investigation results showed that the classics, 
biography and stories of adventure were the three top 
choices. 
The boys' choices were in this order: adventure, 
classics, children of other lands, and science. The boys 
and girls preferred the same stories but in different order. 
In comparison, the children in the lower quartile 
1 K. L. Sullivan, "Measurement of Pupil Interest in 
Types of Stories at Grade ~ Level by Ballot Method to 
Determine Child Preference {unpublished Master's thesis, 
Boston University School of Education, 1948). 
1$ 
and upper was very slight in regards to differences in 
choices. 
1 
The purpose of the study, by Roberts, was to find 
out what value there was 1n stories and books which aroused 
interest in fourth, fifth, and sixth grade children. 
There were 243 boys and 262 girls examined. 
It was found that both boys and girls showed a high 
interest in stories of detective, animals, imaginary, 
mystery and reality. Roberts states: 
Boys expressed more liking for stories of 
People of the Past and of Invention and 
Discovery than did girls. Girls showed 
greater interest 1n ~lea of Fun and Fancy, 
in R,me and Rhythm, and in tales of Every-
where than did boys. 
The investigating instrument used consisted of 
three questionnaires. 
1 
According to Ghiorse et al., from the survey of 
children's interests from grade 4 through I in the fields 
of active recreation, entertainment, reading, school sub-
jeota and vocation it is revealed that: 
1 Phyllis Roberta, "An Investigation of the Reading 
Interests of Middle-Grade Children" (unpublished Master's 
thesis, Boston University School of Education, 1949). 
2 
M. K. Ghiorse, M. L. Hall, R. L. Picozzi, and Julia 
Tbbin, "A Survey of Children's Interests from Grade IV 
through Grade VIII in the Fields of Active Recreation, 
Entertainment, Reading, School Subjects, and Vocations" 
(unpublished Master's thesis, Boston University School of 
Education, 1953). 
16 
1. Music is not popular with either girls 
or boys. 
2. .Mechanical things interest boys of all 
ages. 
3. Both boys and girls, all ages are inter-
ested in things of a practical and real-
istic nature. 
4. All age groups ot boys showed an interest 
in outdoor and iDdDoD sports. Girls 
interest was after age 11. 
5. The lack of interest in artistic things 
was showed by both sexes somewhat due to 
lack of artistic knowledge. 
6. Entertainment interests for boys was 
greater in sports, television and radio. 
For girls it was concerts, television, 
movies and stage shows. The choice varied 
with age. 
1. In reading the most interesting for boys 
was adventure stories, and books of inform-
ation. For girls it was books of informa-
tion, stories about people. Both liked 
magazines and newspapers. 
B. Girls indicated greater interest in home-
making, religious education, physical 
education, and United States History. 
·9. Boys indicated a greater interest in 
United States History, physical education, 
and world history. 
In conclusion it was stated that boys and girls 
interests in vocations were quite different in many 
instances. Boys'preference was mechanical skills and girls• 
interest was in vocations that rendered personal or profes-
sional services. 
17 
1 Jersild and ~sch used an interest finder in 
measuring children 1 s interest in finding out what they sug-
gested for education. This interest finder included ques-
tions about likes and dislikes in school and out of school. 
The study included pupils in grades 1 to 12, numbering 
2,248 children. It included children from small-town, 
large-city, small-city, and suburban communities, located 
in the South and Middle West. 
From a summary of the data it was found that: 
••• there is a strong element of self-interest • 
••• The finding also emphasize the great 
importance children attaea to gifts. --What 
a child likes to do is influenced by what he 
had an opportunity to learn to like to do • 
••• Regardless of opportunity children's 
interests will naturally differ as they 
become older and abler physically and intellec-
tually and as they became socially and emotion-
ally more mature. • •• The findings show an 
impressive increase with age in interest in 
various forms of self-improvement, vocational 
fitness or placement, educational opportunity, 
and understanding of self and others. 
It was further found that there was unpopular! ty of 
social studies,. and arithmetic was liked better than social 
studies. The children did not like their outside chores. 
There was a marked difference in communities in expressing 
their friendliness towards one another. The children's 
potentialities surpassed their out-of-school interests. 
1 A. T. Jersild, and R. J. ~sch, Children's Interests 
and What They Suggest for Education (Bureau of Publications, 
Teachers College, Columbia University, New York City, 1949), 
pp. 71-87. 
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Out-of-school cultural interests rated low. 
Environment influenced interests. Many children 
said that fears troubled them but they rarely wished for 
help in overcoming them. The child did not always interpret 
the goals of the school the way they were intended to be 
interpreted. 
In criteria for choosing selections for reading 
l 
McKee states that two of the general types that reading 
material for children in the elementary schools fall into 
are, a) that which is true to life, b) and that which 
reports actual experiences. 
In the article regarding reading skills through 
2 
reading interests Zeller expresses the opinion that chil-
dren learn to read more readily by the use of easy materials 
that are of the child's interest, and pertain to their 
experiences. The understanding of children's interests and 
needs is the key to the selection of materials. There are 
certain interests at different stages of development. 
3 From research of Amatora and Edith about chil-
dren's interests in free reading they agreed that due to the 
1Paul McKee, The Teaching of Reading in the Elementary 
School (New York: Houghton Mifflin Co., 1948), Po 565. 
~le Zeller, "Reading Skills through Reading Interests, 
National Elementary Principal, Vol. 31, No. 71 (September, 
1951). 
3s. M. Amatora and Sister Mary Edith, "Children's 
Interests in Free Reading," School and Society, Vol. 73 
(March, 1951), p. 134. 
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extensive literature it is obvio~s that there has been 
great emphasis placed on reading for the past two decades. 
Many studies of reading interests have been published, 
averaging less than one a year. There was a marked increase 
after 1920 and this continues to be true today. Methods for 
investigating interests are varied. Some were question-
naires which were answered by the parent or by the child. 
This was the most popular method. 
Other methods were by checking the withdrawal of 
books at libraries. The checking of a pupil's reading 
lists in school, and conferences with pupils regarding their 
reading interests furnished some soaroes of making esti-
ates. 
1 
Lamoreaux and Lee in their text in learning to 
read through experiences are of the opinion that a child 
must have experiences before learning to read well. If his 
experiences are limited he will not understand some of the 
vocabulary and word meaning. He will have an interest in 
learning to read the materials tba t concern his experiences. 
The reading program should be so enriched as to afford him 
new experiences. The type of reading experiences must be 
such that they are suited to the level of development of 
the child. 
1 L. A. Lamoreaux and Dorris May Lea, Learning to Read 
through Experience (New York: Appleton-Century Crofts, Inc., 
1943). pp. 5, 6, 117. 
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The child's main interests are centered around 
himself, when he is at the readiness stage of reading. If 
he is from the country and there are stories about city 
life in his reader, it would be advisable to show visual 
aids before presenting the reading lesson. This would give 
him experiences which he needs for better understanding 
before reading about new experiences. He cannot have 
interest in that which he does not know about. 
l 
In Gates text on the interest and ability in read-
ing he reported that the elements in children's reading 
materials contributed most to interest were of surprise, 
liveliness, animalness, conversation, humor, plot, suita-
bility and difficulty. This decision was arrived at 
thro11gh st11dies which were made. 
2 
According to Dolch reading readiness is develope4 
from interests through experiences which the child has had. 
A child will not understand statements which are entirely 
o11tside of his experiencet. 
Gans3 has found that reading taught through 
1A. I. Gates, Interest and Ability in Reading (New York: 
MacMillan Co., 1947), PPo 74-96. 
2:8. w. Dolch, Teaching Primara Reading (2d. ed.; 
Cll' 4 IS , Ill., Garrard Press, 195 ). 
3Roma Gana, Guiding Children's Reading thro11gh 
Experiences (Bilreau o£ Publications, Teachers College, 
Celumbia University, New York City, 1941, No. 3). 
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experiences is more satisfactory to the child. If the child 
has not had these experiences then the classroom should plan 
to provide them so the reading will be more meaningful. 
This applies to all techniques used in teaching reading. 
1 
The book written by Lee regarding the child and 
his curriculum has this statement: 
Children's preferences for conversational 
topics are anothe~ subject of investigation. 
Again we find the preferences among those 
things which are most immediately within 
their experiences. Their unique experiences 
of their families and friends, and trips are 
the favorites. 
In reference to el.mentary education methods and 
2 
curricula Fitzgerald believes tbat many of the experiences 
which the child has outside of tne school are of great 
interest to him. Things outside of school that interested 
the child were reported by tnem and it was found that one 
of the real happenings that interested them most was the 
using of the telephone. Same suggestions for making 
experiences valuable and real were trips to a bank, and to 
a pest office. 
3 
Hildreth discusses interest as a motivating factor 
1J. M. Lee and Dorris May Lee, The Child and His 
Curricula. (2d ed.; New York: Appleton-Century-Crofts, Inc., 
1956), p. 1$0. 
2J. A. Fitzgerald and P. G. Fitzgerald, Methods and 
CIU'ricula in Elementar;y ilducation (Milwaukee, Michigan, 
Bruce Publishing Co., 1955), pp. 175, 181. 
3Gertrude Hildreth, Child Growtn through Education 
(New York: Ronald Press, 1948), p. 58. 
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in learning. The interests or the child change with ma tura-
tion, and are influenced by aspects or his home or school 
ure or his community background. 
1 
A detailed study made by Gray and Monroe on the 
reading interests and habits or adults reports tha interests 
or boys and girls ages 6 to 14. They list the interest or 
boys or ages 8, 9, 10 and 13 as daily lire; and girls or 
age 8 as interest in stories or ramtliar experiences, and 
ror the ages or 10, 11, 13 and 14 as stories or daily lire. 
2 
Friedman and Nemsek published materials rrom a 
survey or reading interest studies. Sister Mary Celestine) 
reviewed rorty reading interest studies on the elementary 
school child. She reported on the methods that were used 
to rind out interest trends and compared the results as to 
mechanics or print, sex, age and intelligence. In her con-
clusion she stated that at the age of nine sex dirferences 
appeared. The favorite theme for primary children was the 
animal stories personified. After that stage the fairy 
tale and the nature story rated next highest in interest. 
From her studies she found: 
lw. s.- Gray and Ruth Monroe, The Reading Interests and 
Habits or Adults (New York: MacMillan do., 1929, A Prelimi-
nary Report, 1929), pp. 108-110. 
2x1sC. Friedman and c. L. Namaek, "Survey of Reading 
Interest Studies," Education, Vol. 57 (September, 1936), 
p. 51. 
3S1ster~arY. Celestine, "Survey or the Readi~ Interests 
Eodf ChitTiiaren n the Elem~nta~ Grades~" Catholic University uca onal esearch Bulletih, Vol. /• Nos. 2 and 3, p. p;' 
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Boys rrom nine to thirteen are attracted to 
stories with dramatic and adventurous ele-
ments. Girls prefer to read about pleasant 
home and school lire. Biography, religion, 
history, and travel at this age have small 
appeal; Science interests older boys. 
Humor does not appeal to small children. 
Girls read more than boys, but have a smaller 
range or interests. Girls incline more to 
poetry than do boys. Adult fiction is read 
by girls at an earlier age than by boys, per-
haps because boys have special periodicals 
which the opposite sex or their age lacks. 
Children or superior intelligence read more 
than children of lower intelligence. 
1 The way that Miller utilizes children's interests 
in the classroom is that berore preparing a study program 
ror her class she bad her pupils list the things they liked 
to do and the ones they thought they would like to do. 
Through these surveys she bas found over a period ot years 
that the choices of the children in the sixth grade were 
the following: planting seeds, nature projects, making 
weather charts and maps, science studies and experiments, 
collecting minerals and fossils, studies about animals and 
seasons. They liked to participate in poetry, question 
bees, book reports, play, writing stories, organizing 
clubs, puppet shows, helping charitable organizations, 
doing girls handcrarts, and making Christmas gifts. 
The rinal choosing or activities was made through 
secret ballot of each pupil. Miller enlarged upon these 
ls. F. Miller, "Utilizing Children's Interests," The 
Instructor, Vol. 57 (October, 1948), p. 24. 
interest.s tor classroom activities. Sb.e tel t that making 
use ot children's interests introduced new activities and 
enriches the program, as well as utilization of leisure 
time. 
1 
Durrell suggests the use of an interest inventory 
as a basis tor conversation in an effort to discover the 
pupil's interest in the classroom. 'l'lle main topics ot this 
inventory would include sports, animals, flowers, transpor-
tation, communication, utilities, art, handcrafts, music 
literature, bobbies, gaaes, school subjects and clubs. 
He states that the reading should be meaningful, 
and it the child basn 1 t bad tb.e experiences that would make 
it meaningful then projects should be planned tbat will 
give the experienoes tblt are necessary. 
In reference to the elementary curricula Shane and 
2 
McSwain find tbl t: 
With seven-year-olds, possibilities tor work 
might include a 1'ana study, a school post 
office - or grocery store, or exploration of 
how animals and plants respond to seasonal 
changes. 
Miscellaneous Factors on Interest: 
1 D. D. Durrell, 
(Yonkers, New York: 
108. 
2 H. G. Shane and E. T. McSwain, Evaluation and the 
Elementary Curriculum (New York: BenrJ Holt & Co., 1951), 
p. 117. 
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l 
Saucier says that from the elementary school point 
of view children are rwnning over with curiosity and inter-
ests when they enter school. They are interested in ordi-
nary activities of both adulthood and childhood. He finds 
that there is no wide space between the interests of the 
normal adults and mentally retarded. 
2 
From conclusions of data on experiments Huber 
found that intelligence is not an important factor in dis-
tinguishing between taates of gifted children and those of 
lower intelligence. 
3 From research and experiments Davidson concludes 
that, "An environment that stimulates an interest in books 
and stories seem to prepare the way for arousal of a desire 
to read." 
She found that dull, average and bright children 
'tllbet had the same mental age did not learn to reed equally 
well when the experimental conditions were the same. Some 
children with a mental age of four years could learn to 
read in a way that was comparable with an average child of 
~. B. Huber, The Influence of Intelligence upon 
Children's Reading Interests (Bureau of Publication, 
Teachers College, Columbia University, New York City, 
1928), Po 39. 
3H. P. Davidson, "An Experimental Study of Bright, 
Average, and Dull Children at the Four-Year Mental Level," 
Genetic PsychologY Monogrephs,IX, Nos. 3 and 4 (March and 
lpril, l93l), P• 254. 
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first grade. Much of thia ability did depend upon the 
environmental background of the child. 
1 From the Morrison survey of the reading interests 
of children in lower angraded classes it was discovered 
that ungraded children were interested in all kinds of 
stories not just a certain type. The provision was that 
they include elements of animalness, suspense, humor, sur-
prise and fantasy. All should have a happy ending. 
Fairy stories were enjoyed by 16.5 percent of the 
children which was the highest percentage for any group of 
stories. Both boys and girls preferred them, whose chrono-
logical ages were from 8 to 13, with an intelligence quo-
tient ranging from 80 to 89, and 90 to 99. The thirteen-
year-older& with intelligence quotients from 70 to 79 
rated adventure stories higher than fairy tales. 
Adventure stories were found to be the most liked 
in another grouping of categories and poetry the least 
liked. A percentage of 6.2 of the students disliked 
stories of familiar experience. This experiment took place 
in the Providence, Rhode Island school system which had an 
enrollment of approximately 500 pupils. 
Morrison believes that reading materials should be 
adjusted in order to meet the needs of the ungraded pupil. 
l Coleman Morrison, "A Survey of the Reading Interests 
of Children in Lower Ungraded Classes" (unpublished 
Master's thesis, Boston University School of Education, 
1953). 
27 
1 Based on an analysis or data Norvell reported a 
close relationship between the reading interests or 
superior, average and weak pupils. The child of superior 
ability needed more varied subject matter, whereas the sub-
normal child needed special consideration regarding the 
difficulty or the materials. 
2 
"Ttme" (January 7, 1952) is mentioned by Witty as 
having cited an investigation by Walter Clark stating that 
' 3.7 hours or every school day are spent before the televi-
sion screen by the average 10-and-12-year old child. Over a 
week he has spent more time than he has in school. This 
interest is high among rural children. 
A survey was made about 1950 or TV, on 2100 elemen-
tary school pupils. The relationship between televiewing 
and intelligence was ascertained. The I.Q. 1 s of pupils in 
grades3, 4 and 5 were correlated with hours given to TV. 
In every grade the size or the coefficient was insignificant 
There was very little relationship between the amount or 
televiewing and educational test results. 
The results of later studies showed an increase in 
televisions in the home. It was used more tor a period or 
time immediately following its purchase. However, it 
1 G. W. Norvell, The Readi~ Interests of Young People (Boston: D. c. Heath & Co., 1 6), p. 5. 
2Paul Witty, "TWo Studies of Children's Interests in 
TV," Bl.mentary English, Vol. 29, No. 5 (May, 1952), pp. 
251-257. 
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continued to maintain its bold upon children. 
The children reported that they read 40 percent less 
when they had a television. But there was little change in 
the reading of comic magazines. Its effect upon reading 
ability in the classroom seemed to differ in opinions of 
the teachers. There was a slight percentage above in favor 
ot it increasing ability. 
AnalYees of Vocabularies 
1 Gates vocabulary list consists of a list of 1,500 
words for use in Grades 1, 2 and 3 in reading material, 
which came from the following sources: 
The 2,500 words of highest frequency,· as 
determined by Thorndike's count of four 
and a half million words, of which app-rox-
imately 14 per cent were words from chil-
dren's literature. 
Any words not in the 2,500 from 
Thornfike found in the thousand words of 
highest frequency as determined by a ceubt 
of words in selection of young children's 
literature. 2 
All additional words found in the 
thousand most frequent words in a §aries 
of readers for the primary grades.J 
All additional words found in the 
thousand most frequent words in the spoken 
vocabulary of young children.4 
---=----
1•. I. Gates, A Reading Vocabulary for the Primary 
Grades (Bureau of Publications, Teachers College, Columbia 
University, New York City, 1926). 
2A study supervised by Professor Annie E. Moore, of 
Teachers College; as yet unpublished. 
3A study published by J. L. Packer, in the TWentieth 
Yearbook of National Society for the Study of Education, 
Part II, 1921. 
4Published by Ernest Horn, 1925. 
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Some of the counts were based on certain 
derivatives, primary forms and others on the root forms or 
the words. All lists were arranged by certain derivatives 
and primary forms which differed in spelling. All words 
were listed under parts of speech which they would take 
normally. The original list, when extended, and arranged 
under the eight parts of speech consisted of approximately 
4,300 words. These words were evaluated for use in reading 
at various stages in the three primary grades. The criteria 
used as means for appraising each word listed was grouped 
according to atility, interest and difficulty. These words 
can be used for spelling, reading and writing purposes. 
Gates revised and enlarged upon his Reading Vocabu-
lary List for the Primary Grades in 1935. This list con-
tained 1,811 words. The revision was advisable due to use 
of new literature and changes in the character of reading 
material which had appeared since 1925 when the previous 
list had been compiled. The present list is not divided 
into parts of speech. No proper nouns such as Mary were 
included, but proper nouns such as the holidays, days of 
the week, and months of the year were kept on the list. 
1 
Thorndike published a list of words in 1921, and 
refers to them as: 
1 E. L. Thorndike, A Teacher• Word Book of TWentt 
Thousand Words (Bureau of Publications, Tiachers Co lege, 
Columbia University, New York City, 1931). 
30 
A list or 10,000 words which were found to 
occur most widely in a count of about 
625,000 words from literature ror children, 
about 3,000,000 words from the Bible and 
English Classics, about 300,000 words from 
elementary school textbooks, about 50,000 
words from books ebout cooking, sewing, 
rarming, the trades, and the like, about 
90,000 words from the daily newspapers, and 
about 500,000 words from correspondence. 
Forty-one different sources were used. 
Since that time Thorndike has made extensive addi-
tional counts from over 200 other sources which include 
about 5,000,000 words. Other extensive accounts were made 
by Ernest Horn and by the American Classical League. Less 
extensive counts were made by Kebach, Curtis, Powers and 
Pressey. Atsa~••ll* of the counts Thorndike waa able to 
extend his list to 20,000 words. He improved and revised 
10,000 of these and rated each word. This rating was done 
according to the range and frequency or the number of times 
they occurred. 
In the list most derivatives were entered under 
their primary rorms. When they were not entered this way 
it was because they might give the pupil some difficulty 
that was on the primary level. 
Thorndike mentions that this is not a spelling list 
because proper nouns have not been included. 
In order to formulate his basic sight vocabulary of 
1 220 words Dolch compared the list published by the Child 
1 E. w. Dolch, "Basic Sight Vocabulary, 11 Elementary 
School Journal (February, 1936), pp. 456-460. 
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1 Study Committee of the International Kindergarten Union, 
2 
with Gates, and with Wheeler and Howell. 
The list of the International Kindergarten Union 
was a Study of the Vocabulary of children before entering 
the Firat Grade and a summary of many studies in tnat field. 
From a list of 7,000 different words that were known to 
children before they entered Grade I there were 2,596 words 
which were the most frequent. The Gates list was the second 
one from which the first five hundred words were used. The 
Wheeler and Howell list.was the third one and was made from 
435 words most often found in ten first readers and ten 
primers that were published from 1922 to 1929. The lists 
mentioned represented the actual reading material common in 
Grade I, upon which all later grade reading was built. 
The Dolch list included no nouns. It did include 
all the sight words that a pupil in the elementary school 
should at least know. 
Horn3 combined the words from previous studies and 
1
child Study Committee of the International Kindergarten 
Union, A Study of the Vocabulary of Children before Entering 
the First Grade. (Washington: International Kindergarten 
Union, 1201 Sixteenth Street, N.w., 1928). 
2 H. B. Wheeler and Emma A. Howell, "A First-Grade 
Vocabulary Study, 11 Elementary School Journal, XXXI 
(September, 1930), PP• 52=60. 
3Ernest Horn, "A Basic Writing Vocabulary," University 
of Iowa Monographs in Education (Iowa City: University of 
Iowa, College of Education, 1936), pp. 7-55. 
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1 2 3 4 
research by Chancellor, Ayer, Nicholson, and Cook, 
5 6 7 8,9 Andersen, Houser, Clarke, and Horn. This made an 
accUlllulation of about 865,000 running words, Scientifi-
cally, the compiling of these lists was not accurate enough 
to have a complete account of all the procedures used in do-
ing it, This list did give the most accurate account, at 
that time (1922) of the words used in the writing vocabulary 
of adults, Horn used a more accurate method in tabulation 
lw. E. Chancellor, "Spelling," 1000 Words, The Journal 
of Education, Vol, 71, No. 2 (Boston: May, 1910/, 
2 L, P, Ayer, The Soelliruz Vocabularies of Personal and 
Business Letters (New York: Russell ::sage Foundation, 1913). 
3Anne Nicholson, A Speller for the Use of the Teachers 
of California (Sacramento: California State Printing 
Office, 1914), 
4w. Ao Cooke and M. v. O'Shea, The Child and His 
Spelling (Indianapolis: Bobbs-Merrill Co., 1914). 
5w. N, Anderson, Determination of a Spelling Vocabulary 
Based upon Written Correspondence, Studies in Education, 
II, No, 1 (Iowa City: University of Iowa, 1921), 
6 J, D. Houser, "An Investigation of the Writing 
Vocabulary of Representatives of an Economic Class," 
Elementary School Journal, XVII (1916-1917), pp. 708-718. 
7w. F. Clarke, "Writing Vocabularies," Elementary School 
Journal, XXI (January, 1921), pp. 349-51. 
8 Ernest Horn, 11 The Vocabulary of Bankers' Letters," 
English Journal, XXI, No. 6 (June, 1923). 
9Ernest Horn, 11 The Vocabulary of Highly Personal 
Letters," 1922, unpublished. 
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for his final list which was made from the above mentioned 
lists as checked against additional investigations which was 
accomplished by him, after that time. His additional inves-
tigations were of the following sources: 
1. The Nature and Extent of the Vocabulary 
of Business Correspondence. 
2. The Nature and Extent of the Vocabulary 
of Personal Correspondence. 
3. The Vocabulary and the Letters of People 
of More than Average Literary Ability. 
a. The Vocabulary of Letters of 
Well-known Writers. 
b. The Vocabulary of Letters Printed 
in Magazines and Metropolitan 
Newspapers. 
4. The Nature and Extent of Vocabularies of 
Letters of Application and Recommendation • 
.5. The Vocabulary of Adult Writing Needs 
Other than Correspondence. 
a. The Vocabulary of Minutes, 
Resolutions, and Committee 
Reports. · 
b. The Vocabulary of Excuses 
Written to Teachers by Parents. 
6. The Vocabulary of the Letters of a Single 
Individual. 
The exact total of running words in 1922 were 
864,334 and in Horn's new investigation there were 
4,272,482 running words. The words used in the compilation 
did not include proper nouns. From checking this list 
against the others a final one of 10,000 words was compiled 
by the sum of the frequency of words in comparison of both 
lists. Each source of the words ~ given equal considera-
tion and they were properly balanced through rules for 
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equalizing them. Many of these words are also found on the 
Thorndike list. 
1 McKee in discussing vocabulary lists feels that 
the words should be within the understanding of the children 
for whom they are intended. Even tnough they can recognize, 
pronounce or speak a word,they do not actually read it 
unless they understand the correct meaning. In order to do 
this the reader must have the concepts that the word repre-
sents. McKee says: 
A recent analysis of ten primers and ten first 
grade readers show that these books contain 
2,412 different words which are used to repre-
sent more than 4000 different meanings, not 
counting the meanings presented by two or more 
words combined. 
He further believes that it will be impossible to 
measure carefully any difficulty in vocabulary of reading 
materials until there bas been a list of words and their 
various meanings for different grade levels. He further 
adds that: 
It must be remembered that each new word or 
group of words, representing an unfamiliar 
concept, must be surrounded by plenty of 
familiar detail in order that the reader may 
have what he needs to build the new meanings 
as he reads. 
He thinks that one of the great difficulties with many books 
that children use in school, is a need for more familiar 
detail in building new concepts through reading. The 
1 Paul McKee, "Word Lists and Vocabulary Difficulty in 
Reading Matter," Elementary English Review, XIV (November, 
1937). pp. 241-245. 
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Thorndike list is one that McKee favors most for use of the 
child in reading. 
"The Teachers Word Book of 30,000 Words" is improved 
1 
over the Teachers Word Book of Thorndike's which was 
printed in 1921, and in the extension of it in 1931 which 
included 20,000 words. This included the data of the two 
mentioned counts and an additional three counts of over 
4 1/2 million words each. Thorndike writes that: 
The data enables a teacher to know not only 
the general importance of each word so far 
as frequency of occurrence measures that, 
but also its importance in current popular 
reading for adults, as shown by the Lorge 
magazine count, and its importance in such juvenile reading as schools and libraries 
approve. 
As a frequency count for English reading this book is not 
final. The changes of timea give birth to new words, and 
this would invalidate the data from being constantly 
current. 
In reference to the basic vocabulary of Elementary 
2 
School Children by Risland the University of Oklahoma, 
during 1936, carried on an extensive study of the words 
written by children in letters and compositions in Grades I 
to VIII. There was a sampling of a minimum of six million 
~. L. Thorndike and Irving Lorge, The Teachers Word 
Book of 30,000 Words (Bureau of Publications, Teachers 
College, Columbia University, New York City, 1944). 
2H. D. Risland, A Basic Vocab~ar of 
Children (New York: MacMillan co., 19ffsl. 
Elementary School 
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running words for at least five hundred schools in all 
states. 
One striking fact discovered after the completion 
of tabulations was the very large number of different words 
tn each grade and the total of 25,632 different words from a 
count of 6,012,359 running words. Rimsland found that: 
There was a fairly consistent and graduated 
increase of percentage from the first 100 
most frequently used words in Grade I to the 
first 2,000 words in Grade VIII. These per-
centages offer evidence of uniform sampling 
from grade to grade. 
Rlnsland did not intend the list to be used as a 
total vocabulary for the elementary school. However, he 
intended it for use as the general basis vocabulary. It 
should furnish 98 per cent of the words for Grade I, and 90 
per cent of the words for Grade VIII. The percentages for 
the other grades will fall in between 90 and 98 per cent. 
For compiling 11 The Spontaneous Speaking Vocabulary 
1 
of Children in Primary Grades" by Murphy several group 
studies were made by various indivtd~als in an effort to 
determine the spontaneous speaking vocabulary of children 
in Kindergarten, Grade one, two and three. The following 
studies were: 
1H. A. Murphy, 11 The Spontaneous Speaking Vocabulary of 
Children in Primary Grades," Boston University Journal of 
Education, Vol. 140, No. 2 (December 1957), pp. 2-3. 
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1. A study which included the recordings 
of nursery school children over a 
period of one year, in an effort to 
determine their spontaneous vocabulary. 
2. Tne utilization of pictures, stories, 
films, filmstrips and discussions in 
stimulating conversation by the pupils 
in the regular class room. This project 
terminated after a period of one month, 
at which time a tape recorder was used. 
3. Using the techniques 
were on a variety of 
films and pictures. 
each classroom for a 
months. ' 
of discussion which 
topics, and through 
This was done in 
period of four 
4. Stimulating conversations in numerous 
ways for a period of one school year in 
all classrooms, with materials around 
the seasons of the year, including the 
summer season. 
Spontaneous vocabulary was recorded in all studies 
whenever it was possible. In each study a special effort 
was made to include the vocabulary spoken by the children 
of that group in all avenues of experience. Most of the 
studies were done in classrooms in the New England States, 
with the exception of two classes in Georgia. 
From a total of 70 classrooms there was a total 
running count of 1, 195,098 words. In summarizi,ng the word 
list Murphy states that: 
The kindergarten words with the exception of 
local words are presented regardless of fre-
quency. Words that bad a total frequency of 
five or more in grades one, two and three 
are included, all others were dropped. 
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CHA.P'IER II 
PLAN OF THE S roDY 
In order to camplete the study it was necessary to 
obtain the cooperation of a school system, to develop 
materials, and to try informally the materials with a popu-
lation of special class students. Permission was readily 
given by Charles s. Walker, Principal of Philip Livingston 
Junior High School, Albany, New York. 
The New York State Program of Studies for the 
Mentally Handicapped is a Core Program, which includes 
units on the telephone, the post office, and the bank. 
Academic work is built around this content so it is necessa 
to have reading material. 
In the special education program reading is divided 
into three groups, according to state plans with levels 
one, two and three. The stories included in this thesis 
are for level three. 
Developing materials 
An outline for each unit was made. The research 
findings concerning interests of mentally retarded children 
were used as a basis for the content. All information was 
checked for accuracy in such sources as encyclopedias. 
("'. 
After the story was written it was checked for vocabulary 
difficulty against the lists previously taught and adjust-
ments were made when it seemed necessary. Exercises were 
built to provide practice on the vocabulary for each unit. 
A sample of those used in the telephone unit follows. 
ALECK BELL 
Practice in Visual Perception 
1. The following words were printed on flash cards: 
Aleck Bell 
Melville 
Benny 
James 
Mabel 
Scotland 
Terry 
Queen 
Nova Scotia 
2. Each child in the group had a work sheet containing two 
rows of words from which the flashed word was selected. The 
teacher said, "This word ia ALECK BELL. Find it in row one 
and draw a circle around it." It was continued thusly 
until avery word had been used. 
Work Sheet 
Row 1 Row 2 
Aleck Bell Nova Scotia 
Tarry Melville 
Quean Scotland 
Aleck Bell James 
Mabel Benny 
Terry Melville 
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Row 1 
Aleck Bell 
Mabel 
Queen 
Terry 
Row 2 
Benny 
Scotland 
James 
Nova Scotia 
This list of words was presented by flash cards before the 
story of ~LECK BELL was read by group three. After the list 
was completed the group was asked to find the names of per-
sons, animals, birds and places. As this was done individ-
ually the teacher would flash the card containing that word 
~nd the group would say it 1n unison. 
PEOPLE LIKE TO 'D\LK 
Teaching Beginning Sounds 
The following words were listed on the blackboard 
in the order they appeared in the story: 
Row 1 Row 2 Row 3 
party bike Sunday 
newspaper basket messages 
people telegram telephone 
Indians signals sign 
language deaf dlllllb 
This list was written in the morning before the opening of 
school. The pupils were always eager to see whAt was on 
the blackboard that was new, and they helped each other with 
the words during free time. This was done on their own 
without suggestions. 
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Before reading the story, PEOPLE LIKE TO ~LK, the 
class was asked to find the two words that started with the 
sound of ~· One pupil went to the blackboard and wrote it 
and underlined the letter ~· This was continued until all 
of the words in the list had been written. They were writ-
ten as follows: 
~ arty !! ewspaper 
~ eople ~ ike 
s ignals ~ asket 
.! ign ~ unday 
l!!ndians 1 angu.age 
1 elegram ,£ear 
1 elephone ,£ umb 
!!! essages 
As each word was written the group would pronounce it 
stressing the beginning sound. After all of the words bad 
been written they were asked to call the word or words that 
had a certain beginning sound. This was followed by the 
reading of the first part of that story. 
USING THE DIAL mLEPHONE 
Identifying Words that Contain Certain Sounds 
pupil: 
A list of the following words was given to each 
dial 
humming noise 
burring sound 
mouthpiece 
sho11t 
receiver 
finger 
minutes 
natural voice 
speak quietly 
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They were asked to write from that list a word that had a 
certain sound. The sound, not the name of the letter was 
given in these directions as: 
a) Has a th sound in the middle. (mouthpiece) 
b) Begins and ends with~· (receiver) 
c) Starts with !S· (shout) 
d) Says i in the middle. (dial) 
e) Ends with an !z sound. (quietly) 
f) Has an !:!: sound in the middle. (burring) 
g) Has !g& in the middle. (finger) 
h) Has 2! in the second word. (noise, voice) 
i) Has !a in it. (minutes) 
The group was asked to pass the lists in after checking 
them at their seats. 
ANSWERING TilE TELEPHONE 
Adding Correct Suffixes 
The following words were written on the blackboard 
and the group was asked to make several words from them: 
answer 
quiet 
polite 
hook 
welcome 
slam 
residence 
The teacher wrote the words on the blackboard as a pupil 
told them to her. As: answer answered answering 
They told the meaning of the word. More drill on the words 
was done by asking them as a group what word started w1 th 
the sound of: 
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:!! (w-elcome) 
.e (h-ook) 
& (sl-am) 
!a (an-swered) 
£ (r-esidence) 
s. (q-uietly) 
P. (p-olite) 
After this had been done the story was read. 
MAKING A 'IELEPHONE CALL 
Completing Words in Context 
The following list was written on the blackboard: 
longer 
order 
waiting 
whether 
deliver 
message 
exact 
private 
emergency 
government tax 
party line 
The group was given a mimeographed copy of sentences and 
asked to fill in the correct word. These were the 
'sentences: 
1. The telephone will not ring much ______ .er. (longer) 
2. Call the operator when there is an __________ .cy. 
(emergency) 
3. We have a four _____ ty line at our house. (party) 
4. Please --~~:er the message to the man at the 
store. (deliver) 
5. They are __ .ing for you. (waiting) 
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6. What is the ___ a::,.ct time they phoned you? (exact) 
7. There is a ~~--~---~ax on your telephone bill. (government tax) 
B. Please er a telephone to be put into our house. (ordery-
9. She doesn't know er she wants a private line 
or not. (wheth-e~r~)---· 
10. Did you receive the ____ a.ge? (message) 
Before the class started to fill in the blanks the teacher 
went over the word endings and pronounced the words with 
the class. The endings were sounded out. 
THE 'IELEPHONE DIRECTORY 
Drill on Pronouncing Useful Words 
The words to be studied were: directory, different, 
services, rates, out-of-town, alphabetical, arranged, 
initial, married, written. 
The above words and some review words were written on 
the blackboard and the pupils took turns in pronouncing 
them. The list consisted of the following words: 
different party line 
deliver polite 
directory residence 
message rates 
married receiver 
government tax written 
services initial 
dial out-or-town 
alphabet arranged alphabetical 
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The teacher helped by giving the i'irst sound on some of the 
words and let the class finish pronouncing them. The group 
tried it without help the second time. After this the story 
was read. 
A vocabulary was written for each story according 
to page. These words were presented before the reading by 
doing such exercises (as abo~e) and suggested in the text, 
l 
"Improving Reading Instruction" by Donald D. Durrell. 
Other exercises not included in the above were used with 
the reading of 11 The Post Oi'i'ice" and 11 The Bank". The;r were: 
l) Teaching Ending Sounds. 2) Practice With Difi'erent 
Vowel Sounds. 3) Word Matching. 4) Making Rhyming Words. 
5) Word Meaning. 
All of' the stories have been taught in one special 
class. Due to the short interest span of' the mentally 
retarded one or two pages were read each day. The stories 
had been mimeographed and put into book i'orm by use of con-
struction paper as a cover. They were passed out bei'ore 
reading class and collected at the end of each day's work. 
Spelling words were taken i'rom the reading lesson. 
These were printed on flash cards and the pupils worked in 
pairs on them. The writing of' these words was perfected 
during the regular writing period. 
l 
Donald D. Durrell, ~provi~ Reading Instruction (Yonkers-on-Hudson, New \Grk: World Book Company, 19$6, 
1940), pp. 241, 235, 237. 248, 239, 269. 
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The class enjoyed singing songs. Words were written 
to the tune of, "I've Been Working on the Railroad" and used 
with the teaching of "The Telephone". The new title given 
the song was, "I've Been Talking on the Telephone". 
During language class two toy telephones were used 
for conversation practice, and making various types of 
calls. Letters were written to the telephone company 
requesting installation of a telephone. 
In arithmetic class government taxes were figured 
on telephone bills. There was practice in making change 
when paying a telephone bill, and telephone directories 
were studied. 
During the reading of "The Post Office" different 
kinds of stamps were shown and explained. Practice was 
given in addressing envelopes, writing and folding personal 
letters, filling out various blanks obtained at the post 
office such as a money order and change-in-address card. 
Practice was also given in wrapping, tying and placing 
labels on small packages. A trip was made to the local 
post office and window signs were read. 
During the reading of "The Bank" different kinds of 
money were shown, and there was practice in making out per-
sonal checks and keeping a check book. A trip was made to 
the local bank. 
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ALECK BELL 
!.leek was born in Scotland over 100 years ago. The 
name or his brother was Melville. They did not have lights 
or water in their house the same as it is today. They had 
a girl friend, who could not hear well. Their rather 
helped her to learn how to talk, and Aleck helped him to do 
this. 
Aleck and Melville lived in the city. They went for 
a walk one day. A n•lgbbor came by and gave them a ride. 
He let them take turns in driving the horses. They rode in 
a big wagon which they liked. They had a friend, too, with 
whom they used to take walks. 
Their mother played the piano. She could not hear 
well as she grew older. Their pretty home had nice things 
in it. The rather and grandfather both had the name of 
Aleck. They had a younger brother. 
A friend named Alexander Graham came to see them. 
Aleck liked the stories of faraway places that he told. He 
did not like to have the same name as his father and grand-
father. He wanted to be called the same name as Alexander 
Graham. His rather said he could. 
A lost dog came to their house and their mother let 
them keep it. They called it Terry. They had a parrot 
named Benny. Benny talked to Terry, and Terry would try to 
talk back to him. They thought it was fun. 
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Melville was Aleck's older brother and he went to 
school. Aleck had wanted to go to school, but he did not 
like it very much when he went. He wanted to learn to play 
the piano, and stuff dead animals. Later he took piano 
lessons and could play the piano well. 
One day the Queen came by, and as she rode she 
dropped her fan. Aleck got it for her. He told her that 
someday he was going to invent a machine that would help his 
mother to hear better. Soon he and Melville made a machine 
that said, "ma-ma". They bad fun with it. It made people 
laugh. 
The family went to live in the country. The boys 
got flowers, bugs and birds' eggs. They liked to do this. 
Aleck went back to the city to take piano lessons. 
His grandfather asked him to visit him in a big city 
in a nearby place. His grandmother had died and his grand-
father missed her. Aleck went there on the train. His 
grandfather was ~ teacher. The clothes the people wore in 
the city were not the same as Aleck's so his grandfather had 
some made for him. He did not like them at first. He said 
he looked like a monkey dressed up. 
When Aleck was walking one day he met James. James 
said he was going to write a dictionary when he was a man. 
Aleck liked him and used to walk with him during the year 
he was with his grandfather. When James grew up he did 
write a dictionary. 
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Aleck used to help his father teach. They helped 
people who could not hear to talk. They liked to do this. 
Later, Aleck and his family came to Canada to live. 
Then they went to Boston. He was a teacher in a school that 
taught people who could not hear well how to speak and read. 
He was a grown man now and was making a machine that would 
help people to hear better. When he was doing this his 
friend James and the other friend that he used to take walks 
with came from faraway to see him. This made him very 
happy. 
The machine that he invented was called the tele-
phone. Because his last name was Bell, the first telephone 
company was named the Bell Telephone Company. They have a 
program now on the radio. It is very beautiful music. 
You may want to know about the girl that Alexander 
married. She was a pupil of his in Boston. Her name was 
Mabel. TWo of their children were girls who in later life 
lived in Nova Scotia. Tbday there is a museum there named 
the Alexander Graham Bell Museum. 
And, to let you know more about Aleck, he was only 
sixteen years old when he began to teach with his father. 
He taught music and speech in London. He was not very well 
when the family moved to Canada. He came to Canada from 
Scotland. He first taught Indians when he came to America. 
He later taught at Boston University. He was tall and thin 
with a large nose and black hair and eyes. He l!.ved':at the 
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home or one of his pupils when he was working on the tele-
phone. He worked in the cellar. He worked hard, and tor a 
long time. Mabel often helped him. 
INVENTJ:NG THE TELEPHONE 
While ~~. Bell was inventing the telephone a £riend 
o£ his who was a surgeon asked him why he didn't work with 
a real ear. This sounded good to him. The doctor cut an 
ear £rom a dead man and gave it to Mr. Bell. He worked with 
it, and it helped him with the invention of the telephone. 
TWo £athers of his pupils helped to pay for his living when 
he was working on the invention. He did not have time to 
teach then and earn money. One of the fathers was Mabel's, 
the woman he later married. 
He put his invention into an exhibition in 
Philadelphia where it was seen by important men. The judges 
liked it. Mabel's father helped to show people the tele-
phone. He talked to them about it. Hard work and the help 
of friends made it a success. The idea grew slowly. It 
became a big business. 
Mr. Watson helped him to work on the invention. 
They met in Boston and became very good friends. Mr. Bell 
heard the first words that were spoken c.over the telephone. 
Mr. Watson said them. They were, "Mr. Watson, come here, I 
want you." Mr. Watson heard him. He was in the same build-
ing, but ~ floors away. 
Mr. Bell used most of the money he made from this 
invention to help people who were deaf. 
The first call that was not local was from Boston to 
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Cambridge, Massachusetts. It was between Mr. Watson and Mr. 
Bell. The next long distance call was from Boston to San 
Francisco, California. This was quite sometime later than 
the Boston to Cambridge call. Mr. Watson and Mr. Bell 
talked to each other again. 
The telephone is very useful in time of emergency. 
The Telephone Company has stockholders who share in the 
profits. 
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THE FIRST ~PHONE 
The first telephone did not look like the ones which 
we have today. It was nicknamed the "electric ear". The 
first ones had a place that you spoke into that looked like 
a potato masher. Mr. Edison helped to develop the telephone 
after it had been invented. 
The early telephones were the size of a small pack-
ing box which was put on the wall. There were two of the 
boxes. You could listen from one box and talk into the oth~ 
one. There were four or five parties on one line. 
It was not easy to hear over these early telephones. 
In order to be heard one hlld to shout very loudly into 
them. The person could be heard out on the streets. Some-
times it was so loud that horses would be frightened and 
run away. People did not have cars. They rode in wagons 
that were drawn by horses. 
The early telephone nwnbers were different from the 
ones we have today. The person calling would say to the 
opera tor after ringing for her, 11262, Ring 3". The opera tor 
would ring the number. The first operators were boys. 
Tbday girls and women are the operators. The telephone box 
had a small handle on the side. One would make this go 
round and round several times to ring the operator. The 
operator would ask the number that was wanted. 
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Telephones were changed many times before the dial 
phone we know today. Now we can dial many nwnbers without 
the help of an operator. 
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MORE ABOUT THE 'tELEPHONE 
Hundreds or people all over the world talk on the 
telephone. The operators are the busiest in the day time. 
They do not have much to do arter midnight. 
Some or the telephone wires are on poles above the 
ground. Others are laid under the ground. The ones that 
are above the ground orten cause much trouble in the winter. 
Ice gets on them and they break. The ones laid under the 
ground must be reached through a manhole in the street. 
Setting up telephone poles in some places in the mountAins 
is very dirricult. 
There is a way or sending pictures over telephone 
wires. This is used by newspapers. 
In the jungles the monkeys swing on the wires and 
break them. The elephants scratch their backs on the poles 
and break them. 
One New Year's eve a radio telephone brought back 'to 
us the ringing or the bell in London. It was the great bell 
called Big Ben. The people singing in England could also be 
heard. 
Television and radio programs are carried by tele-
phone lines in a network to many stations. 
News reporting is speeded up. Reporters and editors 
gather news rapidly and stories are sent over telephone 
wires. 
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Small cities and rural places have one office. 
Large citie~ have many in which to carry on the business of 
the telephone company. 
Linemen repair wires on poles. ~ey have spikes on 
their shoes so that they can stay on the pole without fall-
ing. 
The word telephone is from the Greek terms meaning, 
"at a distance" and "voice". Telephones carry the sounds 
of the human voice over great distances by either wire or 
radio. 
If you were to telephone to another country you 
would find that the time was not the same time by the clock 
there as it is here. If you could hear the telephone oper-
ator you could not understand her. She would be asking you 
the number in her language. In Cuba she would say, 
"Numero?" It is Spanish for "Number". 
The telephone has changed peoples lives. It gives 
service to farmers. You can order your groceries at home 
by calling on the telephone. They are important in business 
places, factories, hospitals and homes. The telephone is a 
help to everyone of us. It has been a very useful inven-
tion. 
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PEOPLE LIKE TO 'Jl\.LK 
We like to talk to each other, and we have all kinds 
of' things. to say;,;-
When is the school party? 
Come to my house and. see my new bike. 
Save the Sunday newspaper for us. 
Send us a basket of' apples. 
These and many more messages come to us over the 
telephone. 
It is easy to say things to somebody near you. 
When people are f'ar_away it is diff'erent. 
One can send a letter but that takes a long time. 
A telegram is f'aster than a letter, but the best way is to 
use a telephone. It is quicker and easier. 
In the early days when there were no telephones the 
Indians used smoke signals. The signals would mean certain 
things. Drums and fire were also used for signals when the 
world first began. 
The Indians and the Englishmen t:illl• came to America 
did not have telephones to use to talk to each other. They 
used a sign language. Boy Scouts have a sign language and 
they use flags f'or signals. Deaf' and dumb people sometimes 
talk to each other in a sign language with their hands. 
We have signals that mean different things. Sounds 
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of bells, whistles, horns, cannon, guns and drums are often 
used as signals. Each one means a different thing. 
People have talked to each other in many ways. Many 
of them were not the way we talk today. 
With a telephone one can talk to somebody at the 
other end of the city or the other end of the world. One 
will be heard just as clearly as if the two people were in 
the same room. One doesn't wait for an answer because the 
telephone sends your words from New York to California very 
quickly. It isn't bard to find out how a telephone works. 
So let's find out about it. 
Let's look at your telephone. No matter what shape 
it has, you can be sure of one thing, it has a cord coming 
out of it. Inside the cord there are two copper wires, each 
one wrapped with cloth or rubber so that the wires cannot 
touch each other. 
If you follow the two wires you would find that they 
go out into the street, up above on telephone poles, or down 
below the street in cables. They continue on and on until 
they reach a building called the telephone exchange. The 
telephone operators are there. 
USING TEE DIAL 'IELEPHONE 
Tb dial Mr. Coffey on a dial telephone, take the 
receiver up, listen for a steady humming noise called the 
"dial tone. 11 When you hear this, hold the receiver in one 
hand, put a finger of the other hand in the hole of the 
wheel through which the number 11d11 is seen, moving the dial 
to the right until your finger hits the stop. His number is 
4-5976 and this was the first number. Then take your finger 
up, let the dial go back to where it was at first. Now dial 
the number "5" in the same way, then 11 911 , then "7" and then 
11 611 , letting the dial go back to where it was each time. 
After the last number has been dialed, you will hear a soft 
burring sound. This means that the place you called is be-
ing rung. If the line is bUJY you hear many buzz-buzz-
buzzes. If you hear this hang up the receiver, wait a few 
minutes, dial the number again. 
When you talk into the telephone have the mouthpiece 
about one inch from your mouth, and talk right into it in 
your natural voice, saying each word correctly and slowly. 
Do not shout into the telephone, but speak quietly into it, 
as if you were talking to someone in the same room. 
If you reach a wrong number when using a dial tele-
phone, tell the person that answers that you are sorry. 
Wait until he hangs up then put the receiver down. To make 
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your call again, pick up the receiver. Wait for the dial 
tone, and dial. If you should make a mistake as you are 
dialing a number, place the telephone back on the switch 
hook button at once. It will not ring anyplace. If someone 
calls you by mistake be polite about it. 
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ANSWERING THE ~LEPRONE 
Telephone calls should be answered at once, and one 
should be polite and careful to say what is right, Keep a 
piece of paper and a pencil near the telephone to write down 
any message you are to tell to somebody else. If you do not 
get it the first time, ask the person to say it to you again, 
If you are asked who you are be polite when you tell 
them. If you are baby sitting and are asked about things 
that you think you should not tell then say to the person 
calling that you do not know. Be polite when you do this, 
If you are ~iven a number write it down and give it 
to the person who should have it, as soon as he returns. 
Write the name of the person that called, 
Never slam the receiver down at the end of a call, 
Be sure and wait until the other person has hung up then 
place it on the hook quietly. 
When you answer the telephone never say, "who is 
this?" It is better to say, "Hello" or to say the name of 
the person that you are working for. If you are working 
for Mrs. &ni th then you can say, 11Mrs. Smith 1 s residence". 
The person for whom you are working may tell you how she 
wishes you to answer the telephone, and if she does be sure 
and do it that way, Always thank the person calling for any 
help if you asked for help, If they thanked you then say, 
11You are welcome." 
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MAKING A 'IELEPHONE CALL 
Before you call a person be sure that you know what 
you are going to say. Do not talk very long or any longer 
than you have to in order to tell them the reason for call-
ing. Somebody else may be waiting to use the line. Be nice 
in what you have to say whether you like that person or not. 
If you are told to deliver a message then do it the 
exact way that you have been told to do it. Speak nicely 
and be pleasant about it. 
If you are on a private line then you may talk much 
longer. It costs more to have a private line so the bill is 
larger. You are the only one on such a line and nobpdy can 
listen in to what you have to say. Your line is busy only 
when you are using it. 
When one telephone line is used by two or more per-
sons it is called party line. Only one person can use the 
line at one time. You have to wait until the line isn't 
busy before you can use it. This does not cost as much. 
Some lines have four to six persons on it. 
In the case of an emergency if the line is busy one 
can ask for the use of the line. Tell the parties talking 
why you need the line. 
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TEE 'IELEPHONE DIRECTORY 
The telephone directory has many things in it that 
will help you. In the early pages it tells you how to use 
the telephone and how to make different kinds of calls. It 
tells about the services that are given. A table shows the 
rates for out-of-town calls. 
The biggest part of the directory is an alphabetical 
list of the names of the people that have telephones with 
the numbers. These names are arranged alphabetically so 
they will be easy to find. 
The last name of the person that has a telephone 
will be first. Then the first name of the person and the 
middle initial. After the middle initial is the name of the 
street and the number of the house. Mary A. Green's would 
look like this in the directory: Green, Mary A. 146 Elk 
Street. Then the telephone number, 
Green, Mary A. 146 Elk St •••••• 6-7234 
If the person is a doctor "Dr. 11 is written in after the 
name, and before the street. The word "Mrs." would also be 
written in after the name of a person who is married. "Mr." 
would not be written after the name of a man. 
Many towns are listed in one directory. Be sure 
you look under the town in which the person lives. 
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CLASSIFIED TELEPHONE DIRECTORY 
The classified part of the directory is in the back 
of it and the pages are yellow. We call it the yellow 
pages. It is an alphabetical list of the kinds of busines-
ses that the people ~ have telephones have. Under each 
heading there is the telephone address of all with a tele-
phone that are in that business. These are listed in alpha-
betical order. This part of the directory gives you an easy 
way to learn the name, street, and telephone address of any 
business man. 
For example: If you wish to call up a grocer whose 
name you have forgotten, but who you think is on Lark 
Street, you look in the classified list under the heading 
of, "Grocer", find a grocer whose store in on Lark Street, 
and probably you have the whole name and address needed. 
If you wish to call a plumber in your city, you can 
find his name, street, and telephone address under the 
heading, "Plumbers 11 • 
You will find large ads for taxis. You can get the 
telephone number from the larse ad also. This would be 
listed under 11 T11 of the classified part of the directory. 
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SPECIAL CALLS 
Local calla are those in the part of the city of 
people OkRG live near you or live in the city. You can make 
this call yourself by looking up the number in the telephone 
directory listed under, the city in which you live. 
Out of town calls are calls that are out of your 
city. They are listed in the directory under the name of 
that town such as, "Delmar". There are letters in front of 
it sometimes that you have to give to the operator after 
you dial her. Dial "o", then give her the number with the 
letters in front of them. There is an extra cost for such 
calls. 
Tbll calls are calls that are made out of your city. 
You have an extra charge for making them. Some are found 
in the directory and others are not. Tb call a place that 
is not in your directory give the operator a call. It may 
be 11113" which is long distance. The~ give her the name, 
address and telephone number of the person that you wish to 
get. The street, number of the street and the city and 
state are part of the address which you give to the long 
distance operator. If you do not know the telephone number 
tell her and she will get it for you, when she puts your 
call through. If you wish to know the coat of making a long 
distance call then call the rate operator afterwards and 
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she will tell you. Do this as soon as you have talked with 
your party and hung up. 
A station-to-station call is an out of town call 
from one telephone to another. A person-to-person call is 
an out of town call from one person to another and costs 
more money. 
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EMERGEBCY CALLS 
Tb get the Police, Fire, or other Emergency Depart-
ments, call the opera tor which is 11 011 • Ask her to ring the 
person. When he answers give the story of why you called. 
Have a list of such telephone numbers near the telephone. 
They may be needed in a ~ry. 
If it is a fire tell where it is by giving the name 
of the person that lives there and the name of the street 
and the number on the house. If you cannot do this tell 
them how to get there. 
If somebody is sick and you wish to call a doctor, 
tell the operator what is wrong and she will help you. If 
you will telephone a hospital you will get help. You will 
find the names of the hospital in the Classified part of the 
directory listed under "hospital". Be sure you give the 
hospital the name of the person t.at is sick and his 
address. Tell what is wrong with the sick person if you 
can. Do this if they are so sick that they cannot talk. 
It is important. 
If there is not a telephone right where you are 
there may be one in a booth on a street near or in a store 
or bus station. It would be a coin telephone. No bill is 
sent for the call as you pay for it when you make it. It 
has three slots - one for nickles, one for dimes, and one 
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for quarters. You lift the receiver, put the money in then 
dial your operator. These are also called pay station tele-
phones. 
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PAYING THE BILL 
The telephone bill is mailed once a month. There 
is a government tax added to it. If toll calls have been 
made they will be put on 8nother piece of paper and put 
with the bill. There is a tax, also, on toll calls. 
The bill must be paid within a certain time or the 
telephone will be taken out. This is usually three weeks. 
A check or money-order for the bill may be mailed or it may 
be paid at the office. The address of the office is on the 
bill. ~ke the bill when you go to pay it. Look it over 
first to be sure that the toll calls were made. Be sure 
that "Paid" is written on it. Keep the receipted bill. Do 
not throw it away. 
When a person wants a new telephone the company 
puts it in or connects it where it is wanted. The telephone 
company still owns the telephone. They are letting you use 
it. When you are through with it the telephone company will 
either take it out or disconnect it. You pay for this. The 
directory belongs to the telephone company also, and they 
ask for it to be returned. They give you a new directory 
once a year and usually take the old one back at this time. 
Sometimes there is a charge made for installing a 
phone. This is returned later. 
If a person goes away on a vacation for over a month 
the charge will be less for that month. 
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TELEPHONES 'l'HA T TRAVEL 
So far, you have learned about telephones that stay 
in one place. The telephone in your home stays on a stand 
in the living-room, on the wall in the kitchen, on the desk 
in the den or some other place. And so does the telephone 
of the person that you are calling. Most all of the tele-
phones stay in one place. 
You can ask the Telephone Company to put in extra 
attachments in different rooms. Then the telephone can be 
moved from one room to another, and connected in the box, 
by the cord. 
Other telephones are the travelling kind. You have 
probably seen police oars where the driver can talk with the 
Police Office. ~xicabs have the same sort of travelling 
telephone. Most airplanes have one so that it is possible 
to talk to the airport and receive directions for landing. 
If a plane is in trouble a message can be sent to the air-
port for help. A person on the plane can make a call to the 
airport or receive one while he is flying. 
A call may be made from a moving train, from a sub-
marine or from a ship. These telephones come in many sizes 
and shapes. They all work the same. Some are walkie-
talkies and can be used short distances when one is not 
moving fast. Mobile telephones are linked by radio to an 
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exchange on trains and automobiles. Radio is used to carry 
telephone messages across the ocean. The radio helps to 
send messages to ships at sea. During the time of war they 
use telephones on the battlefields. 
The telephone helps to keep the airways safe. 
Weather reports are sent from one pilot to another or from 
the weather station to the pilot. A tiny telephone can be 
attached to a deep-sea diver so that he can talk to people 
above. 
With a telephone near, the world is near. Family 
and friends, the doctor, neighbors, all are brought closer. 
With a telephone nearby, no one need ever feel alone. 
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OUTLINE 
1. OUR FIRST MAILS 
a) Pony Bxpress 
b) Post Roads 
c) Early Stamps 
d) Mail coaches 
e) Wagon trains 
f) First mail boxes 
g) Boats 
h) Railroads 
i) Post offices 
j) Benjamin Franklin 
k) George Washington 
1) Lindbergh 
m) Messages 
2. YOUR MAIL IS DELIVERED 
a) Postman 
b) Meaning of word, "Mail" 
d) Mail boxes 
d) City post offices, Sub-stations 
e) Country post offices 
f) Rural Free Delivery 
g) Dead Letter Office 
h) Special Delivery 
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i) Boat mail 
j) Postage stamp 
k) Stamp collecting a hobby 
1) Cash business - the post office 
3. RECEIVING MAIL 
a) Opening a letter 
b) Change in address 
4. SENDING MAIL 
a) Folding a letter 
b) Placing the letter in the envelope 
c) Sealing the envelope 
d) Stamping the envelope 
e) Weight of envelope with letter 
f) Check address 
g) Dispatching the mail 
h) '!racing mail 
5. KINDS OF MAIL 
a) Newspapers, magazines, books 
b) Parcel post 
c) Unmailable things 
d) Special delivery 
e) Registered mail 
f) Insured mail 
g) Money orders 
h) omnibus letter 
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i) S~ped postal service 
j) S~ped envelopes 
k) Postal savings account 
OUR FIRST MAILS 
We did not always have our mail taken to our houses 
the way it is today. Same of the first messages were taken 
by foot. The person taking them was called a runner. 
Mail was once sent by pony riders in the West in the 
early days. Ponies were stationed along the way and there 
could be one or more riders. The schoolboys used to race 
each other on ponies, to see who could get the mail a certau 
distance the fastest. 
In those days there were many Indians. There were 
no roads. The son of Benjamin Franklin used to help his 
father with the mails. About 200 years ago he scalped 
three Indians on one trip. Some Indians were friendly and 
gave the riders food and a place to rest. 
One pony express rider would ride about 100 miles 
and change horses about every fifteen miles. They took two 
minutes for a stop. They rode eighteen miles in one hour. 
The rider promised not to read the letters and to get them 
through. 
The pony express riders did not wear a unifor.m. 
They wore a jacket made from deer skin. The pants were made 
of cloth. They wore high boots and a brimmed hat. They 
tied a handkerchief at their neck. This was to protect 
82 
them from the wind and sun. They carried two pistols and a 
hunting knife. 
The pony express rider rode on a skeleton saddle. 
A saddle bag went over the saddle. In this bag were the 
letters. They were in the four pockets. The pockets were 
looked. The mail could weigh twenty pounds. If the rider 
was chased by the Indians he could jump from his pony and 
take the saddle bag with~ The l•tters were written on 
tissue paper and wrapped in oiled silk. The tissue paper 
would make them weigh less. The oiled silk would keep the 
letters from getting wet if it was raining or snowing. 
It cost five dollars for one ounce depending upon 
the distance the letter bad to go. Young men from the ages 
of nineteen to twenty-five rode the ponies. One rider fell 
from his pony when going across a river. He caught ahold 
of the tail of the pony and pulled himself up on the back 
of it. 
"Buffalo Bill" was a Pony Express boy. He was only 
fourteen when he first began to ride. Everyone knew him. 
He was very brave. "Wild Bill" was another brave man. He 
used two guns and could get the enemy in one shot. 
The mail carrier roads were called the post roads. 
They had posts for marking the road. George Washington 
lived in these days. Benjamin Franklin did also. He ran 
the post office in Philadelphia. Newspapers later went by 
these mail trails. After the mails were carried by ponies 
they later went by wagon trains. 
The stamp first used was a marking of a pony. Over 
it were the words, "Pony Express". The date was under it. 
Mail coaches were robbed. The horses often ran 
away. The coach would tip over and roll down a bank. Many 
times the people were killed. 
Later wagon trains took the mail through on their 
way West. These were often drawn by oxen._ This mail was 
left in a store. The people that came into the store would 
look it over to see if any of it was for them. They did not 
have postage stamps the way we do today. They paid for 
their mail with gold dust. Mules were used to carry mail 
too. The mail carrier later blew a horn when he came to 
town. The people would hear this and go to meet him at the 
store. 
They could not get mail through some parts in the 
winter. There were heavy snowstorms. Sometimes there was 
mud and it was hard to get through. They did not have roads 
in those days. Some men were frozen to death from the cold 
in the winter time. Many of them did not have food and 
would starve to death. 
' Boots were the first mail boxes used in the post 
office in Chicago. This city is in the West. These boots 
had been thrown away and were not worn any more. They were 
nailed with the soles against the wall. The letters would 
be thrown into the boot and the people would take them out 
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of it. This was their first post-box service. 
They began using boats from one coast to the other. 
The prices were very high for taking mail this way. Mail 
went across the ocean to England. The boats had sails. 
The stage coaches were still being used on the land. The 
mail bags were carried on the top of the stage coaches. 
Boats went down our rivera with mail too. 
Railroads were built. Mail began to go over them. 
The cars looked like stage coaches. There was an aisle up 
the center of the inside of the car. Small seats were on 
both sides of the aisle. The engine had four wheels. It 
did not have a whistle. It did not have a bell. It did not 
have a headlight. 
Men, horses and river boats were used before the 
trains to carry mail. In the early days the trains ran 
only in the day time. The mail cars were painted in bright 
colors. 
Later on they had small post offices. Trains 
carried just mail. These trains used to travel much faster. 
The mail was unloaded from the train to a truck. It was 
then taken to the post office. It was sorted. The men t¥bo 
sorted the mail were called clerks. There were clerks on 
the trains, also. People could ride on some of these mail 
trains. The boats also had clerks that sorted the mail. 
The Government decided to take charge of the mails. 
They gave the mail carriers protection. Benjamin Franklin 
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was made the first Postmaster General. He was the head man 
of the post offices in the country. The other countries 
agreed upon a certain rate for postage. This country had 
the same rates as theirs. 
The mail bags ware often of colors when the mail was 
sorted on the train. The red ones were to get there 
quickly. 
Benjamin Franklin began writing a newspaper. It 
was sent by mail to the people. He bagan house to house 
mail delivery. This is the way we have it today. 
About forty years ago the first airmail route 
began. It was between New York, Philadelphia and Washington. 
In the early days of the airmail the mail was carried in the 
wings of the plane. It was taken out underneath the wing. 
It cost twenty-four cants an ounce to send a letter by air 
than. 
Lindbergh flaw the first mail across the Atlantic 
Ocean in 1927. The name of his plane was the 11Spiri t of 
St. Louis." It is in the museum at Washington, D.c. Air 
mail routes are all over the world. 
In the far north the reindeer had been used to 
carrying mail. Dog sleds have been used there too. People 
deliver mail on skis in some places, and on snowshoes in 
other places. These men would car~ the pack of mail on 
their backs. 
Pigeons have carried messages. They did this during 
. 
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the wars. The message would be written on light weight 
paper. It would be put into a tube and tied to the leg of 
the pigeon. The bird had a leg band with a number on it so 
you could tell which one carried the message. They did not 
fly in the dark. Their color was dark gray. A small 
whistle was often put on the tail. The wind would blow 
into it. That would frighten off any bird that would attack 
and try to kill him. This kind of bird can fly one and one-
half miles in one minute. That is as fast as some cars can 
travel. They will fly all day. 
So, you can see that we have sent our messages many 
ways. We send them faster ways today. We pay less money 
for them than we did many years ago. 
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YOUR MAIL IS DELIVERED 
We all like to see the postman coming up our street. 
He wears a gray uniform which bas one or more stars on it. 
The stars can be black, red, silver or gold. This would 
mean the number of years that he has been a mailman. We 
listen for his whistle or wait tor him to ring the doorbell. 
He may have letters for us or a magazine. We may be waiting 
for a birthday card. It is fun to listen and look for him. 
He carries a mail bag on his back, which hangs from his 
shoulder. He is never supposed to leave it anyplace. It 
must be with him all of the time. 
Every morning before leaving tor tbiJr route the 
mailman must help to sort the mail. This mail is at the 
post office. It must be placed in proper order, in the way 
tba t tttolr;~ from one house to another. 
The meaning of the word "mail" used to be sack, bag 
or basket. It was in these that the messengers packed the 
letters and packages that they were to carry. 
The people tkai handle the mail are the postman, 
clerks, mail-truck drivers, men for special delivery, and 
men for rural delivery. Some of the clerks are women. 
Everyone bkhG works for the post office must be able to 
read and write. They must pass a test. 
The mail must be on time regardless of how ~qro~. 
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The trains do not have time to stop at the smaller places. 
They have a "catcher arm" which picks up the mail bags when 
the car is in motion. 
Mail boxes are painted red and blue. They are seen 
on street corners. A man with a truck picks up the mail 
from these boxes and takes it to the post office. 
The postman, also, takes the lettersfrom the box to 
the post office. The clerks sort the mail. Other clerks 
cancel the stamps on the letters. Letters are cancelled by 
machine. Truck drivers take the mail in bags to the train, 
boats and airplanes. 
into different bags. 
country. 
Some of the mail is sorted and put 
These bags will go to the city or the 
Some cities have a main post office and sub-stations. 
There would be other small post offices in the city. There 
is usually one or more deliveries a day by the postman. A 
man called a "Chief" is in the city post office. He helps 
to hunt down criminals. He posts notices and pictures of 
these people in the post office. 
In the country, the farmers have a mail box on a 
post in front of their house. The rural free delivery post-
man stops there and leaves the mail. The farmer has a 
little tin signal flag on the box. When he has letters to 
be mailed he puts the flag up. The postman will see this 
and go to the box for the letters. He will carry them to 
the post office to be mailed. 
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Sometimes at cross-roads there are many mail boxes. 
These belong to the farmers ~ live nearby, on one of 
these roads. The farmers name will be on the mail box. 
This will save the postman from driving to their houset. 
R.F.D. means Rural Free Delivery. It is a travel-
ling post office. It carries mail into the country and to 
the farmers. An automobile is used for this purpose. 
There are no regular postmen in country post 
offices. The people have a box. They may call for their 
mail by the number of the box. There is a key to it which 
they give to you. Same boxes have a combination like a 
safe. A man or woman will be at the window in the post 
office to help you. If you are a visitor to a town you can 
have your mail sent, General Delivery. You would have to 
ask for it at the general delivery window. 
There is a Dead Letter Office at every post office. 
If a letter does not have the correct address or the name 
of the sender on it,it cannot be delivered. It is called a 
dead letter. If the name and address of the person sending 
the letter is written on the inside then it is returned to 
that person. ~~~ the postage when it reaches ~ 
The other letters are destroyed. 
Special delivery mail is sent out by special mes-
sengers. They are often substitute carriers. 
When ships come in from other countries with mail 
small post-office boats go out to meet it. They look like 
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tug boats. This gets the mail to the post office quickly. 
Over 100 years ago we began to use postage stamps. 
Home~ade stamps were used first. It was a stamp design 
made and cut in metal. It was sometimes made in wood. It 
had a handle. The stamp part was pounded on an inked pad. 
This was pressed on the envelope. It made the stamp. Later 
the government made a law that all letters had to have post-
age stamps. These stamps were adhesive. They were stamps 
like we have today. 
Later on stamp collecting became a hobby. Some 
stamps show pictures of great men, the steamboat, or a loco-
motive. Some have pictures ot different places in the 
United States. 
The business doen with our postal service is a cash 
one. You must pay for things when you buy them. There is 
no credit. The United States postage stamps are all printed 
in washington, D. c. today. The post office is owned by 
our government. 
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RECEIVING MAIL 
Almost every day all of us use the help of the post 
office in some way. The postman brings mail to us. Another 
postman will take our letters to our friends for us. 
When we receive a letter we are always anxious to 
open it. If we would use a dull knife or a hand letter 
opener we could open it quickly. It is also possible to 
tap the letter into one part of the envelope. Now tear off 
the other end of the envelope that does not have a part of 
the letter. If it is held up to the light before it is 
torn it is easy to see where the letter is in the envelope. 
If there is a check, stamps or coins in the letter 
be sure to see if they are the number and right amount. 
Read the letter then check the contents. If the number is 
not right then write a letter to the one who sent it to 
you. Tell him how much you received in the letter. Also 
tell him how much he owes you. 
If you move to another place you should get a 
"change in address" card from the post office. Fill it out 
and mail it to the local post office. The postman will then 
deliver your mail to your new address. 
If you do not fill out this card perhaps some person 
where you lived would send your mail on to you. He would 
have to cross out your old address and write your new 
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address on the envelope. You would not have to pay extra 
postage ror a letter. You would pay ror a package. 
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SENDING MAIL 
After a letter is written it should be folded and 
put into the envelope a certain way. 
First, put your sheet of paper up so you can see 
the writing on it, and on the first page. 
Lay this on a desk or table. 
Bring the bottom of the page almost to the top of 
the page. Keep it about one-fourth of an inch from the top. 
Crease the paper where it is to be folded. 
Fold from right to left. Now crease it again. 
Bring the left edge toward the fold and crease it. 
Place the letter in the envelope. Put the last 
fold in first. 
If the envelope is large the paper should be folded 
another way. 
First, put your sheet of paper up so you can see 
the writing on it, and on the first page. 
the top. 
Bring the bottom of the page about one-third up to 
Crease the paper where it is to be folded. 
Then bring the top edge toward the first fold. 
Crease it • 
• Place the letter in the envelope. Put the last 
crease in first. 
Seal your envelopes. 
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Before sealing the letter place it with the address 
side down. Put the flap up so that you can see it. 
Next, run a wet sponge over the sticky part of the 
flap. Press down the flap. 
Be careful ths. t your fingers are not dirty. If 
they are they will leave marks on the envelope. 
Your letter is now ready for a s~p. Wet the 
s~p with a sponge. Put the letter with the address up so 
you can see it. Place the s~p on the upper right band 
corner of the envelope. Press it down. Do it neatly. 
If you are not using a stamp and the envelope was 
bought with a stamp on it from the post office, and you 
spoil the envelope the post office will give you a stamp 
but not another envelope. ~ke it back to the post office. 
They will not ask you to pay for it. 
If the envelope is too heavy weigh it. If you 
cannot weigh it then take it to the post office. They will 
tell you how much extra postage is needed. 
Before the letter is mailed be sure the address is 
correct. Be sure the return address is on it. Check the 
spelling of the names and streets. If it is to be sent Air 
Mail or Special Delivery be sure such a stamp is on it too. 
This would be an extra s~p. These are bought at the post 
office. They cost more than the regular stamps. 
The letter can be placed into a mail box on the 
street corner. If it is mailed at the post office it goes 
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into a mail chute. It will go out quicker from the post 
office. 
If the person to whom you sent the letter does not 
receive it then it can be traced. This means that the post 
office will try to find it for you. They will try to find 
a package too, for you, if it has been lost in the mails. 
The one that sent the letter or package that got 
lost would have to go to the post office. They would tell 
them what had been lost. The post office would ask them to 
fill out a blank that would answer their questions. Then 
they would try to find what had been lost. This paper 
should be filled out within one year of the time that the 
letter or package was lost. If it is more than one year 
the post office will not help to find it. 
KINDS OF MAIL 
There are many kinds of mail. Some are letters, 
cards or packages. Some letters can be sent unsealed. All 
mail that is sealed travels taster than mail that is not 
sealed. This would be letters, post cards, and postal cards 
the. t can be bought at the post office. 
Newspapers and magazines do not get there as 
quickly. Books can be sent tor less money if the outaide 
ot the packaga has the word, "book" written on it. Ca ta-
logues weigh more than letters and it takes longer tor them 
to be sent. 
Tb send anything by parcel post it must be wrapped 
carefully. The address of the person sending it should be 
written in the upper lett hand corner. "lsy should be 
wrapped in heavy paper and tied with strong twine. Tity 
should be tied very well. If a package is breakable it 
should be marked, "Fragile". It it is something that will 
spoil it should be marked, "Perishable". Print these words 
on the package so they are easy to read. The package 
cannot be too large. It it is it cannot be sent by parcel 
post. Some packages can be aaat by Air Mail. Letters can 
be sent this way too. They will get to where they are going 
faster. These words should be written on the package, "Via 
A:lr Mail". 
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Some things cannot be sent by mail. 'Ibis would be 
anything that could hurt a person's life or health. It 
would be something that would hurt that which belongs to 
another person. The clerk in the post office would tell you 
about it. 
Sometimes a letter or package must get there soon. 
If so, it can be sent by Special Delivery. This will cost 
more. It is good to send something that will spoil this 
way. It has to be taken to the post office when it is 
mailed. If it is a letter it will need a special delivery 
stamp. These are bought at the post office. They can be 
kept at home. 
If a letter is important and has something in it 
that is of value it can be registered. There is a window 
at the post office for registered mail. This would cost 
more. The person who sends it is given a slip of paper to 
show that something was sent this way. If the person does 
not receive this mail let the clerk know about it. 
Some packages can be insured against loss. If they 
are lost the post office will pay for them. This is called 
insured mail. This will cost more also. The person sending 
them are given a slip of paper. This must be kept in case 
the mail is lost. If it is lost then the slip must be 
taken to the clerk at the post office. He would be at the 
Insured window. 
-Things can be bought at a store and they can be 
98 
paid for when they are received. There would be a mark, 
"c.o.D. 11 on the package. This would mean, "Cash on 
Delivery". The postman would ask for the money when he 
brought the package. 
If money has to be sent through the mail it can be 
done by sending a money order, A blank is filled out at 
the Money Order window in the post office. One part is put 
in your letter and the smaller part is kept, The money is 
paid to the cashier. When it is received it will be taken 
to the post office and cashed. The person cashing it must 
prove that he is the right person. A fee is charged for 
sending the money order. 
When a package is to be mailed a letter may be 
pasted to the front of it. The name of the person getting 
the package would be on the envelope. Don't put the letter 
inside. It would cost more to send it that way. 
A stamped postal card may be bought from the post 
office. It will cost less than the postage cost of a 
letter. It can be mailed without paying more. 
Envelopes that are stamped may, also, be bought at 
the post office. They come in many sizes. The large ones 
cost more. They have a different kind of stamp on them. 
It is not sticky on the back. 
Our post offices are like savings banks. Money can 
be put in them in your own name. They pay you for the use 
of your money. This is called Postal Savings. It must be 
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put in even dollars, like $1.00, and not $1.25. It can be 
taken out at any time. It is like a bank. 
The post offices help us in many ways. It is very 
important that we have one. 
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OUTLINE 
1. EARLY MONEY 
a) Wampum - Indian 
b) Wampum - White man's 
c) Other kinds of money 
d) Coins 
e) Paper money and tokens 
f) Counterfeit 
g) Safe-guarding 
h) Banks 
2. BAR'IER 
3. MONEY OF TODAY 
a) Tokens 
b) Coins 
c) Paper 
d) Counterfeit 
e) Handling 
f) Hobby 
4. BANKS OF TODAY 
a) Borrowing 
b) Deposits 
c) Vaults 
d) Checks 
e) Money Orders 
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f) Travel checks 
g) Bonds 
5. MONEY MAKING IDEAS 
EARLY MONEY 
Our money has not always been the same as it is 
today, It used to be very different. 
Indians lived here when the White Man came, The 
Indians have always liked shells and beads, Wampum is 
Indian money, It is shell beads of certain shapes. It was 
made from pieces of thick seashells, The colors were 
purple or white. The purple was most valuable. It was put 
on strings, It was carried around the neck. This money 
was used by the Indians of the East. 
The Indians of the West used different wampum. 
They used small sea shells found in the Pacific Ocean. They 
were white, They were put on strings. The value of the 
shells was made according to the length of them, Larger 
ones were used as money and the smallest ones for beads, 
Blankets were the real money in some Indian tribes, 
Others had coppers, Turquoise was used in some tribes, 
This was a kind of stone, 
The word, 11Waumpum11 came from the Algonkins. 'lhis 
was the speech of an Indian tribe, Some used to live in 
New York State. 
Wampum was used for money until over 200 years ago, 
Wampum was used by the white man along the coast in 
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the East. It was made from different parts of the shells 
of oysters and clams. These pieces of shells were put onto 
a piece of cloth like beads. The colors were white, purple, 
black or blue. 
The shells were rubbed so they would shine. 
was a hole in the middle part of the piece of shell. 
There 
~e 
dark beads were worth more than the light colored ones. 
~e white man used to change his wampum with the Indians. 
The white man took his wampum to the West and traded 
it with the Indians for furs. 
~e early money in the South was tobacco. Later on 
they had money that had the picture of a man's head on it. 
Other early moneJ waat.maae f~omPbonas, clay and 
stones. A hole was made 1n the middle of it. It was put 
on a string and worn around the neck like our beads today. 
Postage stamps put into a small frame were once 
used as money. 
Beaver skins were used for early money. When some-
one bought something he would give a beaver skin for it 
instead of money. This was his money. 
Other things used as early money was corn, bullets, 
whiskey and mink skins. Mink is the skin of an animal. 
Money first began to be made in Boston. It was a 
flat piece of silver with N.E. written on it. N.E. meant 
1~ 
New England. The number XII was also on it. Some early 
coins had pictures of trees on them. They were made of 
real silver. 
Some things written on the first coins were the 
words, "In God We Trust." That is on our coins today. The 
picture of the eagle was used. Some had the picture of a 
man's head. 
The first coins were made from gold, silver, copper 
and iron. These were hard to find. Pieces of this were 
hammered into a shape. 
People began to have bracelets and pins made from 
money. It is against the law today to have a hole put 
through a coin. Coins were also made from silver and gold. 
George Washington lived during these times. His 
wife was named Martha. She gave their silver dishes and 
knives and forks to be made into money. The first coins 
made from them were the half-dimes. They were very small. 
Nickels were once made of wood. Brass was used for 
coins. 
They started to make paper money in Boston. 
Benjamin Franklin was living at this time. He had a news-
paper and used to write about money in it. Paper money was 
like notes that had writing on them. 
Money did not buy very much in the early days. In 
the South a cotton dress sold for $150 and a pair ,of shoes 
for $25. Only the rich people could buy them. 
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They used token money too, Indians used to use the 
skins from the animals they had killed for tokens, Iron 
nails were hard to make, They were used as tokens, Along 
the coast they used packages of codfish that had been dried, 
Some people started to make their own paper money, 
This was called fake money, They were put into jail for 
doing this, Money had to be made in one place, It was 
taken care of by the people who helped to lead the govern-
ment, At first some states took care of the money, 
Paper meney used to be given for gold to the govern-
ment, If they did not have enough gold then the paper 
money was no good, 
There were no banks in the early days. Money had to 
be taken care of at home. It was locked up in boxes, The 
boxes were hidden, Chests were made in which to put money, 
The money was put in the chests and locked, Robbers used to 
steal these chests, 
During wars they used to burn houses, Then they 
would dig a hole in the ground outside of the house, They 
would hide the money before the house was burned, It was 
dug up after the fire, 
When banks were first begun men would brea~ into 
them, They would steal the money at night, 
Many people got together and started a bank, This 
kept going on so much that there was more than one bank, 
They would let money go out, It would be paid back, 
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Sometimes these banks would spend the money. Then 
they would not have enough to pay the people back that had 
put the money in for them to keep. They would let money go 
to somebody ~would not pay it back. This would make 
the bank no good. 
We said that men used to steal money from the 
banks. Some people began to make safes. They were heavy 
and had a door. The door had a lock. Burglars used to 
break into the bank at night. They would open the safes 
with tools. They would steal the money from them. 
They made a safe that was too large to be opened 
this way. Later the govermnent began banks. The money was 
safe in them. 
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BARTER 
Long ago the people used to give a person one thing 
for another. One farmer might give another/farmer apples 
for a hen that he had. They didn't need money to do this. 
We often swap things in school or with our friends 
this way. A schoolboy may swap a pencil for some marbles 
with his friend. Today a person will swap one used car for 
another. 
Changing things was due to the need for it. If one 
person had a thing that he did not need he would change it 
for something that he did need. 
A basket-maker who needed bread for his family 
would take the baskets to the bread maker. He would get 
bread for one of his baskets. The man who made the bread 
would need the basket. 
A lady who once sang went to a place to sing. 
Instead of getting money she was given things that had been 
brought by the people who came to hear her:: sing. They 
brought pigs, turkeys, chickens, coconuts and vegetables. 
She did not know what to do with them. The animals ate up 
the vegetables. She just had the coconuts left. She had 
to sell them. This made her very unhappy not to receive 
money for her singing. 
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MONEY OF TODAY 
TOday we can give the bus driver money and he will 
give us tokens. We use this in place of money when we get 
on the bus. It saves the bus driver from making change for 
us each time. We can get so many tokens for so much. We 
save money this way. 
Coins today are the penny, nickel, dime, quarter, 
half-dollar and the dollar. This would mean the values 
were one cent, five cents, ten cents, twenty-five cents, 
and fifty cents. 
Coins are made in Philadelphia and Denver, Colorado. 
Paper money is printed in Washington, D. c. The government 
make these. You must pass a test before you can do this 
work. It is a very important job. 
Our paper money today is called, "greenbacks". 
This is because the bills are green in color. The smaller 
bills are for $1, $2, $5, $10, $20, and $50. They have the 
picture of an important man on them. The $1 bill bas the 
picture of the same man on all of them.t It is the picture 
of George Washington. Each kind of bill has the picture of 
a different man. 
* Jefferson - $2, Lincoln - $5, Hamilton - $10, Jackson 
$20, Grant - $50. 
111 
Our money is made from the things that make cloth. 
There are small threads of red and blue silk in the bills. 
Hold one up to the light and you can see them. A color is 
put on them. It is green. It takes a long time to make 
money. 
You can tell whether money is fake or not. A coin 
will feel gre&sy. It has a dull sound when dropped on some-
thing hard. It will turn black when acid is put on it. It 
can be cut by a knife. 
Real bills look good. The picture on it is clear. 
Fake money is not clear. 
Be sure to count your money when you give it to a 
clerk in a store. If you buy something that is fifteen 
cents and you give the clerk twenty-five cents be sure you 
get the right change back. 
The clerk should count back the change to you. You 
count it too, and with her. To let you know the cost of 
what you bought she will say, "Fifteen cents". She will 
give you a nickel saying, "twenty" and pennies saying, 
"Twenty-one", "twenty-two", "twenty-three", "twenty-four", 
"twenty-five" cents. 
When the clerk counts the change you should listen 
and watch what is being done. Be sure it is right. If it 
isn't ask her about it. 
Some people collect coins as a hobby. Some of the 
old ones that are hard to find are worth much more than 
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they are or you can get for one of the same kind. Museums 
have coins and paper money that were made many years ago. 
You can go in there and see them. It will not cost you 
anything to look at them. Some banks have some of these 
for you. to look at. 
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BANKS OF 'IDDAY 
People began to borrow money from each other. This 
kept going on so much that they bad to have one place from 
which to get it. They bad to have banks to keep the money. 
They needed banks for a place to get the money. 
If you wish to borrow money from the bank they will 
help you. Ask them questions and they will answer them. 
They will tell you what the rules are for taking money. 
When you wish to make a deposit in the bank and it 
is not open you can mail it. Money should not be sent. It 
could get lost. It could be a check. Your name would have 
to be written on the back of it, at one end. Under the name 
you would write the words, "Pay to the order of •••••••••••• 
(name of the bank) ••• for deposit only". If you did not do 
this anybody could open the letter and cash the check • 
. If you wish to make a deposit at night you can. 
There is a letter slot at the front of the bank. Put your 
letter in there. 
The person who puts money into a bank is called a 
depositor. He deposits money there. Before he can be a 
depositor he has to go to the information desk and tell 
him what he wants. He will ask him to fill out a card 
and sign it. The money will be taken and put into the bank. 
He will give it to a man or woman who is a Teller. This 
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teller will write down the amount of money that is given 
them, It will be written in a small book, This is a Pass 
Book, It is called a Bank Book too. It will have to be 
taken to the deposit window each time a deposit is to be 
made, The amount of the money brought into the bank will be 
marked down in this book, Do not lose it. 
The bank keeps your money where it is safe, If you 
keep it at home or carry it with you it may get lost, Some-
body could steal it from you. 
Your money earns money after so many days. You will 
receive interest. This interest is the money that your 
money earns or makes for you. This amount will be added to 
your Pass Book every so often. 
Make your deposit slip in figures that can be read, 
Put your pass book number on each one. Fill in the blanks 
the way they ask you to.do. 
Tbday if a person has valuable things or papers he 
can put them in a box in the bank, They will give you a 
key and you can go and get them when you need them, The 
cost is very small. They will be safe. Nobody else can 
take them, If there is a fire in the bank these safe boxes 
will not burn. 
Banks have a place to keep ~l~DB• that are impor-
tant. These might be jewelry, bonds, wills or insurances. 
The bank will not use them or see them. 
Heavily ar.moured trucks take money to the bank. 
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They cannot be robbed. 
The bank wants people to come to them who are 
honest. If they are not honest they do not want them. 
There are many kinds of banks. Some are run by the 
State or Government. Some are for savings only. You cannot 
write checks on this kind of a bank. 
A new kind of money began. It was checks. Money 
was put in the bank. It could be ten dollars. A check 
could be written for ten dollars. This was the same as 
money. The one who wrote the check had to sign it. It 
would be given to the person to whom the money was to be 
paid. We do this today. 
If Mary wants a checking account she has to make a 
deposit of money at the checking account window. She will 
be given a slip to make out and sign. She will receive a 
check book. 
Mary may wish to use some of her money to buy a new 
dress at the store. She cannot phone the bank to pay the 
store. She will write a check for the price of the dress. 
She will sign her name at the bottom. She will give it to 
the clerk in the store. 
If the clerk in the store does not know Marya t may 
be that she will have to prove who she is. She can do this 
by showing her driving license or her social security card. 
One important part of making out a check is to.make 
out the stub. This is the small part that is kept in the 
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checkbook, This should be made out berore the check is 
written. Be sure it is right, 
It is necessary to do some things when you write 
a check. Be sure and use ink, Do not erase on a check, 
If you spoil the check tear it up, 
Be sure you don't write more checks than you have 
money in the bank, Write nicely so your checks can be 
read, 
When you get a check that is for you it will have 
your name on it. Before you can get your money rrom it 
you will have to write your name on the back or it. This 
should go on the left hand corner of the check. Write your 
name just the way it has been written on the rront of the 
check, Do not do this until you are where you will get 
your money. Ir you do and you lose it the person who finds 
it can get the money. 
Your bank will send to you every month a paper about 
the amount of money that you have left in the bank, This 
will be written on a form. They will also send back the 
checks that you have written. Look at them. Be sure that 
the amount on them is the same as that written on the 
paper they sent to you with the checks, If it isn't go to 
the bank and talk to them about it, Keep these checks in a 
safe place, They can prove that you have given money to 
certain people for your bills, 
When~money was taken to a place where people 
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worked, it had to be guarded. This was when it came from 
the bank. If it were not guarded then robbers could steal 
it. Due to this it was nice to use checks. The robbers 
could not use them if they got them. If they put the name 
of another person on the back of a check they would have to 
go to jail. 
The head man of the company would put the money in 
the bank. It would be the pay of the people who had worked 
for him. Then he could write a check to each person for 
his wages. Each person would take it to the bank and cash 
it. The bank would give him his money after he had put his 
name on the back of the check. This way robbers could not 
get the money. We do this today. 
People who do not have checks use bank money 
orders. If you wish to send $10 to May White you will give 
the clerk in the bank $10 and a small cost. This is for 
making out the money order. One paper you will keep. The 
other one you will send in your letter. 
If you want to go to the post office you can send a 
money order from there too. Or you can buy one at the 
Express Office. The amount of any money order cannot be 
over 100 dollars. Money can also be sent from the telegraph 
office. 
If you wish to take a trip and do not want to carry 
much money with you it would be nice to have travelers 
checks. 
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You would get these checks at the bank. The cost 
would be small. You would sign your name at the top when 
you got them. When you wanted money for them you would 
sign them at the bottom. You would have to do this in 
front of the person who is going to give you the money. 
If you lose them let the bank know about it. They will give 
you your money back. 
You can buy government bonds at the bank. Any 
teller will tell you about them. This is a good way to save 
your money. 
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MONEY MAKING IDEAS 
There are many ways that you can make money at 
home. You can save this money and put it into the bank. 
Or you can use the money for things which you need. It is 
better to try to plan to put so much money in the bank each 
week, and each month. 
Get a bank and save your pennies or nickels or 
dimes. If you do not have a bank you can use a small jar. 
Make a slit in the tin cover that goes on top of it. Put 
the money into this slit. 
Think of the things that you like to do. Maybe you 
can make your hobby pay. Ask yourself these questions. Do 
I like to - take care of pets, draw and color, grow plants, 
cook, make and dress dolls, have a garden, collect things, 
fix playthings, do mending, play a musical instrument, sell 
papers or magazines or Christmas cards, wait on table at 
home, go fishing or hunting or swimming. 
If you like to do some of these things at home and 
for fun maybe you can begin to do them for others. They 
would pay you for this. You could save the money and put 
it into your bank. When the bank is filled you can take it 
to the Savings Bank. 
Here are a list of things that you could make and 
sell. They are: bows and arrows, fish flies, chair seats, 
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string shell beads, make table mats from cork, whittle 
animals and birds, lace leather goods, make model airplanes 
or ships, make bird houses, shell jewelry, weave rugs and 
mats, weave chair seats, cut animals from wood and paint 
them. 
Girls can embroidery, crochet and kniw things to 
sell. They can learn to braid rugs. If you make your own 
Christmas cards it would help to save money. The same goes 
for dresses and other things which you wear. You can take 
care of plants for your friends when they go away. Collect-
ing many old things would be a good hobby. Stamp collecting 
is one that hoys enjoy doing. 
Boys could dig earthworms and sell them to people 
who go fishing. Driftwood is found on the beaches. Many 
will buy this to make novelties to sell. 
Both boys and girls can do baby sitting. Be sure 
you know how to take care of a baby before you try to do 
this. 
The neighbors and your friends always have some hous 
work that the girls can help them to do. The boys can do 
work in the garden and on thel&w.ma or run errands, and wash 
windows. The neighbor may want to go away and would like to 
have somebody take care of his pet. This would be fun. Many 
children have paper routes or sell magazines. 
If you save the pennies they will become nickels. It 
will be fun to watch your glass bank fill up. It will be 
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more fun to take these pennies to the bank and watch your 
bank account grow. Let §11 of us get busy and have fun. 
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CHAP'lER VI 
INFORMAL 'lRY OUT OF MA 'lERIALS 
The stories of 11 The Telephone", 11 The Post Office" 
and 11 The Bank " were read by a group of six mentally retard-
ed, educable girls with the chronological ages of 14, 15 and 
16, with the Intelligence Quotient from 51 to 71. This was 
the level three group. Their reading levels were from 3.3 
to 4.4. 
The stories were rewritten for a group of theee 
mentally retarded, educable girls with the chronological 
ages of 14 and 15 with the Intelligence Quotient from 51 to 
61. This was the level two group. Their reading levels were 
from 1.7 to 3.5. 
The stories were rewritten again for a group of two 
mentally retarded, educable girls with the chronological ages 
of 14 and 16 on level one. Their reading levels were 2.0 and 
2.4. 
The pupil in group two with the reading level of 1.7 
read very well, but did not have the ability to interpret 
instructions when taking an achievement test. The pupil in 
group two with the reading level of 3.5 could interpret 
instructions when taking an achievement test, but her audi-
tory discrimination was not good. 
The pupil in group three with an Intelligence 
~uotient of 51 responded to instructions and showed ability 
superior to her Intelligence ~uotient. 
The stories included in this thesis are for teaching 
the level three group. They were rewritten for each of the 
other groups. 
The groups were larger the first six months of 
school, but as the pupils became sixteen years of age they 
found employment and left school. Some were needed to help 
at home. The data above were taken from the number of 
pupils remaining at the close of school in June or at the 
time the achievement test was given. 
The stories were first read by each group following 
vocabulary exercises. They were re-read in June without 
further preparation. There was a lapse from one to four 
months between the readings, group two one and one-half, and 
group one less than one page. The total re-reading time of 
each story for group three was from two to three periods. 
The re-reading time of group two and one took longer than 
group three. 
The Stanford Achievement Test, Intermediate Battery, 
Form M was given during the last week of May 1958 to group 
three and group two. The Primary Battery was given to group 
one. 
Data from the two tests including the comparison of 
1958 with 1959 are as follows: 
1~ 
Group 3: 
1959 C,A, 
15-4 
15-9 
15-o 
15-3 
15-3 
15-4 
Group 2: 
1959 C,A, 
14-2 
15-5 
15-6 
Group 1: 
14-9 
16-5 
Ia9.a. 
67 
68 
10 
71 
71 
51 
Ia9.a. 
51 
59 
61 
61 
13 
Reading Level 
1958 1959 
4.2 4.1 
4.2 4.4 
4.4 4.9 
3.3 3.1 
4,0 4.3 
Reading Level 
1958 1959 
1,7 2,6 
2,0 
Progress 
Change in Months 
5 
2 
5 
4 
3 
Non-Progress 
4 
Progress 
Change in Months 
8 
8 
3 
Progress 
Change in Yrs, & Mos 
l,l 
1,0 
The results of the Achievements Tests showed a gain in every 
case with the exception of one, This individual was slow in 
doing the test, Her daily reading ability in class was 
superior to her perfo~ance on this test, 
The class appeared to be interested in the stories 
when they were read, as they would ask various questions and 
make comments, However, the words twine and adhesive in the 
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story of "The Post Office" had no meaning for them. They 
suggested the use of string and sticky to replace them. The 
information about the pony express in the story of "The Post 
Office" excited the class as they had seen movies on televi-
sion about it. Other high lights were bank robbers in the 
story of "The Bank", and Aleck Bell experimenting with a 
dead man's ear in the story of "The Telephone". 
The experiences the class received from reading the 
stories in doing projects and taking field trips should be 
beneficial to them and purposeful in every day living. 
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CHAP'JER VII 
SUMMARY AND CONCLUSIONS 
The purpose of this study was to write reading 
materials for the mentally retarded, educable people of the 
chronological ages 14, 15 and 16 which would provide a know-
ledge of the use and purpose of the telephone, the post 
office and the bank. 
Research was done in the three areas for information 
and it was adapted to the interest of the age group who are 
mentally retarded. 
All of the stories were read as presented, by people 
at level three and adapted to levels one and two as provided 
by New York State department. Progress was measured by com-
paring 1958 scores of the Stanford Achievement Test with 
scores of the California Achievement Tests in May 1959. 
The following conclusions may be drawn: 
1. The material appears to be interesting to the 
people. 
2. It can be read as written by those classified as 
level three and adapted easily to other levels. 
3. All the people having bad the program but one 
gained in reading achievement. The gains ranged 
from one year one month to two months. The one 
child who did not show progress on the test lost 
four months. 
For further research it is suggested that there be utiliza-
tion of the material with larger groups and more people 
using it. 
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